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WEBER STATE UNIVERSITY

Teaching and Learning Forum

Teaching and Learning Forum Self Study
Weber State University
Spring 2019

Section 1: Purpose and Process for Review

The Teaching and Learning Forum at Weber State University is undergoing an external review
at the request of Dr. Colleen Packer, Teaching and Learning Forum Director, with the support
of primary academic administrators, Dr. Madonne Miner, Provost and Dr. Brenda Marsteller
Kowalewski, Associate Provost for High Impact Programs and Faculty Development, and
Faculty Senate Chair, Dr. Doris Geide Stevenson. The review has been modeled based on
reviews for other academic and high impact program reviews at the institution.

The primary purpose of this review is to identify actionable ideas and opportunities for
continuous improvement within the contexts of 1) programs and services; 2) resource
allocation and infrastructure, and 3) organizational structure. The impetus for this review is
three-fold. First, the Teaching and Learning Forum is experiencing some challenges based on
numerous facets of institutional and disciplinary changes that have occurred since 1992, when
the TLF was first established. The table on the next page' compares numbers of faculty and
students between 1992 and 2018. Institutional growth, increased expectations for faculty
development, more robust faculty development research, and growth of off-campus and WSU
Online course offerings have dramatically changed the face of teaching and learning. Yet,
within the past 27 years, there have been no significant changes in the TLF organizational
structure, even with increasing demands from growing numbers of faculty, particularly adjunct
faculty. Second, with the growing volumes of literature and scholarship on teaching, learning
and educational development, it seems prudent to explore possible avenues for improvement
as the TLF seeks to meet educational development needs in the years to come. Finally, the
WSU Vision Statement for 2030 (see Appendix A) envisions teaching as the “hallmark of the
university”. Since the mission of the TLF is to strengthen the teaching and learning
environment at WSU, this review can provide insights for more mindful and deliberate
decision-making in our strategic planning process. The review process will enable further

! Information in this table was provided by the Office of Institutional Research at WSU and is based upon data from
the American Association of University Professors, a nationally recognized data point, and the Utah System of
Higher Education Data Book for 1992 and 2017.
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reflection by seeking new perspectives and validation of our work from our stakeholders and
the reviewers, whose recommendations we will use to help improve our programs and
services, resource allocation and infrastructure, and organizational structure as we strive to
meet the diverse needs of WSU faculty. We also anticipate that this review will provide insights
and possible directions we can pursue as we move forward with strategic planning centered on
educational development?.

Table 1A: Comparison of 1992-1993 to 2017-2018

Item of Analysis 1992-1993 2017-2018
Professors 135 169
Associate Professors 89 103
Assistant Professors 129 162
Instructors 59 109
TOTAL FULL TIME FACULTY 412 551
Adjuncts No data available | 461
Students 14,495 27,949%*

*Of that number, 18,309 are degree-seeking students

1.1 Terms of Reference | Guiding Questions

Pursuant to the purposes of this review, the following questions have been developed through
collaboration with faculty, staff, administration and professional faculty developers involved in

2 Throughout this document, we are using the terms, “faculty development,” “educational development”
and “professional development” interchangeably. Yet, existing literature may describe the terms
differently. According to Gillespie & Robertson (2010), faculty development refers to “helping faculty
members with all aspects of faculty work across their careers” (p. 39). Yet, the term, educational
development signals how the field of faculty development is evolving to expand the breadth of their
work. This work includes providing professional development opportunities for all faculty and affording
opportunities at the individual, departmental, college and institutional levels (ACE, p.1, 2018; Haras, et al.
2017)

ACE/POD. (2018). A Center for Teaching and Learning Matrix.

Gillespie, K.J. & Robertson, D. L. (2010). A Guide to Faculty Development. San Francisco, CA: Jossey
Bass.

Haras, C., Taylor, S. C., Sorcinelli, M.D., von Hoene, L. (2017). Institutional Commitment to Teaching
Excellence: Assessing the Impacts and Outcomes of Faculty Development. Washington, DC: American
Council on Education.
https://www.acenet.edu/news-room/Documents/Institutional-Commitment-to-Teaching-Excellence.pdf.
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the Professional Organization Development (POD) Network. Thus, we would like the reviewers
to address these six key questions:

1. Inlight of our mission, what are the TLF’s strengths? Where are there opportunities for
improvement? What specific opportunities and challenges should the TLF be aware of?

2. How well do TLF resources, infrastructure and organizational structure support its
work? What resources does the TLF need to fulfill its mission?

3. How well aligned are the TLF’s collaborative relationships with its mission? What
relationships need to be strengthened, reassessed or clarified in order to better meet
faculty development needs?

4. How well does the TLF provide meaningful evidence of the impact of its work? What
recommendations for improvement would you suggest?

5. How does the TLF compare to similar units at peer institutions in terms of resources,
infrastructure and organizational structure? What recommendations do you have for
improvements to the current structure or a restructure of the TLF?

6. Given the mission and vision for the university and the TLF, what should be the top
priorities/areas of focus for the TLF in the next 5 years? In the next 10 years?

Reviewers should also feel welcome to provide additional comments beyond addressing the
preceding questions.

1.2 Organization of the Self Study

The self study is organized into eight sections. This introductory section provides an overview
of the purposes and terms of reference for the external review. Section 2 includes an overview
and brief history of WSU and the TLF in order to provide a contextual background for
reviewers. Sections 3, 4, and 5 correspond to the three broad domains of practice in centers
for teaching and learning identified by the American Council on Education and the POD
Network in A Center for Teaching and Learning Matrix (2018)° to include organizational
structure, programs and services, and resource allocation and infrastructure, respectively.
(Details about this instrument can be found at the URL in the footnote below or in Appendix B
of this document). Section 6 focuses on our own self reflection efforts from the TLF office and
primary stakeholders. Section 7 focuses on learning outcomes and assessment. Finally,
Section 8, Looking Forward, highlights ideas for the future followed by appendices to provide
more context for information included in this document.

3 The American Council on Education and POD Network (2018). A Center for Teaching and Learning
Matrix. https://podnetwork.org/content/uploads/ACE-POD-Teaching-Center-Matrix-2018.pdf.

TLF External Review Self Study 2019 | Weber State University
6


https://podnetwork.org/content/uploads/ACE-POD-Teaching-Center-Matrix-2018.pdf

1.3 Process for External Review

The collaborative approach that we bring to our work at the TLF is central to our external
review process. In the planning of this external review and in the creation of our self study, we
sought to create transparency around the review process and provide opportunities for
contributions from those entities involved with the TLF. We are involving numerous
stakeholder groups in interviews during the process of the program review. Reviewers will be
meeting with faculty and staff representatives from the following stakeholder groups:

New Faculty/Tenured Faculty

Faculty not involved with TLF

Faculty Senate (Executive Committee, Senators, Standing committee chairs/members)
Teaching, Learning & Assessment Committee

Teaching and Learning Forum Staff

WSU Online Instructional Designers

High Impact Program Directors

Office of Diversity - Asst. Vice President for Diversity

Institutional Effectiveness Director and Staff

Instructional Technology (IT) /Creative Academic Technology Solutions (CATS)
Office of Sponsored Projects

Provost’s Office

Representatives from the Deans’ Offices

At the completion of the site visit, the Review Team will meet to discuss directions for the
Program Review Report. Susan Shadle, the out-of-state external member of the Review Team,
will write the report on behalf of the reviewers. Once the report has been received, a summary
of the feedback and recommendations will be prepared and presented to the Provost’s Office,
Faculty Senate Executive Committee, and the TLF staff by the end of the 2019 academic year.
The TLF Director also plans to prepare and release a public response to the report during
Summer, 2019.

Section 2: TLF Overview

Teaching and learning is the heart of Weber State University. The Teaching and Learning
Forum (TLF) strives to be the center of WSU’s culture that values evidence-based teaching and
engaged learning to promote student success. The TLF is a resource for all faculty who care
about the learning environment they create for students. It seeks to foster dialogue,
scholarship, innovation and excellence in learner-centered teaching. The TLF provides and
promotes opportunities for the enhancement of excellent teaching and scholarship that
mutually inform one another for the benefit of faculty and students. In sum, the TLF values,
promotes and seeks to reward teaching as a core scholarly activity informed by research and
reflection to positively impact and promote student success. This section of the document
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provides a brief history of Weber State University and the TLF to create a context from which
to understand the institution and its focus on teaching.

2.1 Institutional Overview

WSU Mission Statement

Weber State University offers associate, baccalaureate and master degree programs in a broad
variety of liberal arts, sciences, technical and professional fields. The university provides
excellent educational experiences for its students through extensive personal contact among
faculty, staff and students in and out of the classroom. To accomplish its mission, the
university, in partnership with the broader community, engages in research, artistic expression,
public service, economic development and community-based learning experiences in an
environment that encourages freedom of expression while valuing diversity.

Inclusion
In carrying out its mission, Weber State will foster and support an inclusive campus
environment serving a diverse community.

Tradition

Weber State University currently is a multi-campus institution that simultaneously meets its
mandate from the Board of Regents, supports the workforce and community needs of
Weber-Davis-Morgan counties, and delivers exceptional educational programs to traditional
and nontraditional students.

“Weber State University (WSU) is a comprehensive public university providing associate,
bachelor and master's degrees focused on the educational needs of the more than 500,000
people within a service area centered in Ogden, in Northern Utah. Currently, WSU serves both
community college and regional university roles through seven academic colleges with more
than fifty academic departments offering more than 230 programs. WSU’s 800 full- and
part-time faculty provide education in online and traditional classes.

WSU’s policies and programs reflect its community college and regional university missions.
General admission to lower-division coursework is open, and WSU annually awards the
second largest number of associate degrees in the state of Utah. At the same time, an
increasing number of programs have selective admissions criteria and graduate enroliments
are increasing more rapidly than any other enrollment category.

WSU’s student demographics also reflect its dual focus—WSU students are more likely to be
first generation college students than their peers at regional universities. A higher percentage

are married, have children, are working full-time, receive financial aid, and need remediation in
math or English as compared to students attending similar institutions.

WSU faculty see part of their role as helping less well-prepared students to achieve, and its
retention and graduation data substantiate their success. In the most recent year, WSU
conferred over 1,800 associate degrees, 1,900 bachelor degrees and 230 master’s degrees.
WSU’s engaged learning model includes learning opportunities in undergraduate research,
community based and service learning, internships, capstone courses and other forms of
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experiential learning. As a Carnegie Community Engaged institution, WSU students, faculty and
staff contribute well over 100,000 hours of service to the community.

WSU currently serves more than 24,000 students on two major campuses. The Ogden campus
serves 19,000 students and the WSU-Davis campus, located next to Hill Air Force Base,
provides instruction to 3,300 students. The Ogden campus has on-campus housing for
approximately 750 students. In addition to its Ogden and Davis campuses, WSU offers courses
at two small centers within the region and throughout the country through distance-mediated
instruction. Over 15% of WSU’s total enrollment is in online courses. Like other publicly-funded
institutions in the region, WSU has recently experienced a decline in public support while
student enrollments have increased” (See WSU website link below)*.

Some fast facts about WSU:

WSU offers more than 225 certificate and degree programs & 14 graduate degrees.
79% of students have jobs.

58% of students attend Weber part-time.

Students are 54% female and 46% male.

26 is the average student age.

94% of students are Utah residents.

WSU has 1012 faculty members and 79% have terminal degrees

WSU has a Carnegie Community Engagement Classification

WSU pledges to become carbon neutral by 2050 (See WSU website link below)®

Comparative Institutions to WSU include Boise State University (ID), Clarion University (PA),
Eastern Kentucky University (KY), Ferris State University (MI), Northern Kentucky University
(KY), Northwestern State University of Louisiana (LA), University of Alaska Anchorage (AK).
University of North Florida (FL), Utah Valley University (UT), and Youngstown State University
(OH).

2.2  History of the Teaching and Learning Forum

In academic year 1993-1994, Sarah Toevs and Kathryn MacKay were instrumental in creating a
faculty senate ad hoc committee focused on teaching and learning following their attendance
at a teaching-related conference. Sarah chaired the committee whose goal was to support
teaching, learning and assessment activities on campus. During that first year, the committee
sponsored workshops regarding email, writing across the curriculum (with Carol Holder), and
team learning (with Larry Michaelsen). They also paid registration fees for 56 faculty members
to attend the International Society for Exploring Teaching Alternatives Conference and
sponsored a Forum conference featuring WSU faculty. There were 14 committee members
and seven meetings during that first year. The following academic year (1994-1995), the ad
hoc committee was formalized as a standing committee of faculty senate. Following is a brief
overview of some of the accomplishments of the TLA committee and the TLF over the years.

4 Weber State University History and Institutional Context.
https://www.weber.edu/universityplanning/WSU _history.html
5 See the WSU Website, hitps://www.weber.edu/AboutWSU/
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1994-1995 Sarah Toevs, chair.

TLA Committee formalized as a standing committee through Faculty Senate. Sponsored
presentations on teaching portfolios, multiculturalism and general education at opening school
meetings. Liaised with other faculty senate standing committees on teaching, learning and
assessment activities (Academic Resources & Computing, Curriculum & General Education,
Appointment, Academic Freedom & Tenure).

1995-1996 Lee McKenzie, chair.
Focus on active classroom teaching (ACT) study groups and technology initiatives (satellite
broadcast, commonspace software, technology in the classroom).

1996-1999  Kathryn MacKay, Coordinator/Chair.

Relocated to offices in Stewart library. Sponsored numerous faculty development activities
including the New Faculty Retreat, an opening of school meetings resource fair, workshops on
undergraduate teaching practices, a teaching fair, the Faculty Focus Series (a series of
workshops throughout the academic year) and a teaching evaluation system project group.
TLA committee members attended the Computers & Writing Conference (9), POD (13), AAHE
Conference on Faculty Roles & Rewards (4), the AAHE Conference on Learning & Technology
(3), and the Conference on College Teaching & Learning (1). The TLF worked with
Communication Arts & Technologies to offer faculty development programs supported by
Higher Education Technology Initiative funds including the Computers and Writing Project (25
participants), the Faculty Technology Associate Project (6 participants), the Online Writing Lab
Collaboration and web workshops for faculty (25 participants). The TLF also developed the
Weber Index of Research and Expertise 96-97 which was an online database that included a
web-based search engine of faculty and professional staff teaching activities, interests,
research and scholarship. Also initiated the book group program, created a faculty handbook
and inaugurated the Endowed Scholars Presentation Series with the Stewart Library.

1999-2000  Judith Mitchell, Acting Director (after Chair Robert Higginson left the university).
Published one newsletter focused on teaching and learning ideas, emerging research and
teaching-related research from WSU faculty. The Faculty Senate Executive Committee (EC)
charged the TLA committee to “explore and define the relationship of the TLA Standing
Committee and the Teaching and Learning Forum. The annual report indicated that it was the
“intent of the Executive Committee to convene a committee to further explore alternative
administrative structures for the Forum.” (Mitchell, 2000, p. 3).°

2000-2004 Kathleen Herndon, Chair.

Committee attendance and participation seemed to wane during these years in spite of the
continued success of faculty development programs. The committee was charged again to
explore and define the relationship of TLA and TLF. During these years, the TLA committee

& Mitchell, J. P. (2000). Teaching, Learning and Assessment Committee Report. Available in Faculty
Senate Office Archives. Weber State University.
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was asked to play a greater role in planning Forum-sponsored activities and most members
responded positively. Adjunct faculty development came to the fore during this time frame
through the TEAM workshop series. There was also mention of creating a five-part grant
writing workshop series co-sponsored with the Office of Grants and Contracts. 2003 was the
first year TLF sent faculty (3) to the Red Rock Great Teaching Retreat.

2004-2010 Fran Butler, Chair.

Emphasis to encourage faculty on the scholarship of teaching, turning problems in teaching
into topics for scholarly investigation, sought non-monetary ways to promote and recognize
faculty research and scholarship. This was the impetus for the first Faculty Forum. Began to
host the Last Lecture series in partnership with student affairs. 2006 - evaluated the continued
role of TLA as a faculty senate standing committee. Determined that since teaching is the
primary role of WSU faculty, the faculty senate should continue to be involved with professional
development workshops through the work of a standing committee. A 2004-2005 survey
showed that scheduling was the biggest hindrance to attendance. Encouraged department
chairs to promote the importance of workshops. 2008-2009 was the first adjunct faculty retreat
at the Davis Campus. Faculty forum was sponsored in conjunction with Academic Affairs and
RS&PG.

2010 - 2013 Adam Johnston, Chair.

Received a grant from ARCC to host a “technology library.” Faculty were able to check out
ipads and clickers for their classroom use. Re-introduced a newsletter distributed through
campus mail. This was the first time that there was a “push for more faculty development that
moves away from single presentations to ongoing discussions” (Johnston, 2013).” This time
frame saw the establishment of professional learning groups. Recommended more
collaborations with other offices.

2013-2015 Jordan Hamson-Utley, Chair.

These years saw an increased focus on technology-focused faculty development. Many of the
existing programs were continued with the addition of a summer Adjunct Academy and
co-sponsorship of the Blended Learning Program with WSU Online and Continuing Education.
Brown Bag topics were presented twice monthly. In 2014, the TLF also sponsored a TEDx
event on campus. TLF staff included a graduate student fellowship for a master’s student who
assisted with program development and research, two part time student workers and an
administrative specialist in addition to the director/chair.

2015-present Colleen Packer, Chair.

The TLF has seen numerous changes in the past 4 years. Organizationally, the university
created a vice-provost position to oversee faculty development which has resulted in increased
accountability and oversight for the betterment of TLF. Location-wise, the TLF offices moved

7 Johnston, A. (2013). TLA Annual Report. On file in Faculty Senate Archives, Weber State University,
Ogden, UT.
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twice due to a library renovation. The director has actively sought personal opportunities for
training in the field of educational development in order to better fulfill position responsibilities.
Research (Condon, Iverson, Manduca, Rutz & Willett, 2016)? indicates that “well designed
faculty development initiatives can contribute to teaching in ways that elicit better student work
around core institutional learning goals” (p. xi). Thus, the last few years have focused on
evidence-based faculty development efforts designed to promote student success through
faculty success. Finally, annual themes have been created to enhance TLF branding and
identification (See Appendix D: Annual Themes).

Section 3: Organizational Structure

The TLF has a somewhat unique organizational structure. The Director (which is a dual
appointment with the academic department) is selected by a committee appointed by the
Faculty Senate Executive Committee. The Director also serves as the Chair of the Teaching,
Learning and Assessment (TLA) Committee and oversees completion of faculty senate charges
for the TLA committee in addition to overseeing the programs, services, and daily operations of
the TLF.. The Director reports directly to the Associate Provost for High Impact Programs and
Faculty Development. The position is funded through the Provost’s Office.

Table 3A: Organizational Chart for TLF within the Provost’s Office

Provost, VP for Academic Affairs
[Madonne Miner)

Development

Associate Provost for High Impact Programs and Faculty
(Brenda Marsteller-Kowalewski)

Office of
Undergraduate
Research

[John Cavitt)

CTH for Community
Engaged Learning

[Backy Jo
Gestaland)

Sustalnability
Practices & Research
Center
(adice Mulder)

Bachelor of Integrated
Studies

(Mike Cana)

Teaching and Learning
Forum

Honors Program

{Dan Badfard)
{Caolleen Packer)

Hourly Social
Media/Marketing
Specialist
{MNathan Bennion)

Student Worker
{Micole MoCandless)

Office Manager
[Rachel Cox)

8 Condon, W. Iverson, E. R., Manduca, C. A, Rutz, C., & Willet, G. (2016). Faculty Development and
Student Learning: Assessing the Connections. Bloomington, IN: Indiana University Press.
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Organizational Chart for TLF within Faculty Senate

Note that the Teaching, Learning and Assessment Committee is one of twelve standing
committees within the purview of Faculty Senate. Weber State University prides itself on
shared governance between faculty and administration. The TLA committee consists of twelve
faculty members representing academic units across campus in addition to a liaison from the
Faculty Senate Executive Committee, an administrative liaison from the Deans, and an
ex-officio member from Academic Programs and Assessment.

Table 3B: Organizational Chart for TLF within Faculty Senate

Provost, VP for Academic Affairs
{Madonne Miner]

Faculty Senate
|Doris Geide Stevensom, Chair)

Teaching, Learning & Assessment Committes
(Colleen Packer, Chair)
(Marek Matyjasik, Liaison)

3.1 Mission, Vision and Goals

Mission Statement

The Teaching and Learning Forum promotes, supports and provides faculty development
opportunities to strengthen the teaching and learning environment at WSU.

We accomplish this mission through FACULTY by:

e Fostering a community of conversation and reflection about the art and science of
teaching and learning.

e Assisting faculty in developing and strengthening their identities as teachers and
scholars.

e Contributing to a campus culture dedicated to student success through
evidence-based teaching and engaged learning across all disciplines.

e Upholding and advancing the university’s commitment to teaching and learning through
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promoting policies and practices that support and reward high quality teaching.

e Leveraging faculty development resources across campus to empower faculty in their
role as teachers at WSU.

e Tailoring faculty development opportunities to address faculty needs and current issues
associated with teaching and learning.

e Yearly program evaluation and assessment.

Using this mission as a guiding framework, the TLF contributes specifically to overall
excellence in teaching, mentoring and campus-wide faculty development. We adhere to the
notion that a successful faculty member can positively and effectively impact overall student
success.

Vision Statement

Teaching and learning is the heart of Weber State University. The Teaching and Learning
Forum is the center of WSU’s culture that values evidence-based teaching and engaged
learning to promote student success. The TLF is a resource for all faculty who care about the
learning environment they create for students. It fosters dialogue, scholarship, innovation, and
excellence in learner-centered teaching. The TLF provides and promotes opportunities for the
enhancement of excellent teaching and scholarship that mutually inform one another for the
benefit of faculty, students and the community. In sum, the Teaching and Learning Forum
values, promotes and seeks to reward teaching as a core scholarly activity informed by research
and reflection to positively impact and promote student success.

Another facet of the TLF is the Faculty Senate Standing Committee on Teaching, Learning and
Assessment. The committee “endeavors to enhance the learning environment at Weber State
University. When the opportunity and need arise, and as charged by the Executive Committee
of the Faculty Senate, the Committee studies, evaluates, and makes recommendations on
issues affecting the teaching environment and the assessment of student learning at Weber
State University. It also advises the Chair of the Committee in his or her capacity as the
Director of the Teaching and Learning Forum and supports the activities of the Teaching and
Learning Forum” (Faculty Senate Website, Standing Committees, Teaching, Learning and
Assessment, https://www.weber.edu/facultysenate/StandingCommittees.html).

Goals

The TLF sets modest goals to pursue each year, mostly focused on programs and services.
Additionally, we also work with the TLA committee to address the charges provided by the
Faculty Senate. We strive to be responsive to faculty needs and ultimately would like to be
viewed as the central entity on campus for educational development. In 2017, we created a
mission and vision statement for TLF as the first step toward reaching this goal. The
accomplishment of the mission through FACULTY and the vision statement serve as
overarching goals for the TLF. To synthesize, the TLF seeks to promote collaboration through
building partnerships and collaborating with individuals and academic units so that we can
better leverage our resources to positively impact teaching and learning at WSU. We seek to
build communities of practice among faculty in order to foster collaboration and a sense of
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shared goals. We also promote evidence-based innovation in and the continual exploration of
developing new instructional and curricular approaches, which is vital to instructors of all
experience levels. Finally, we advocate for the importance of teaching and learning at WSU
and support it as a vital task of the university worth the highest levels of attention, recognition,
and funding.

With this extensive review, we are hoping to gain insights and direction as we pursue a more
comprehensive strategic plan for educational development at the university. Currently, we do
not have a strategic plan in place, although the WSU 2030 Vision suggests specific areas that
find themselves within the purview of the TLF in addition to our existing mission and vision
statements. Based on the 2030 document, the TLF should be 1) pursuing faculty recognition
and rewards for excellence in teaching, 2) fostering research related to pedagogy and improving
student learning, and 3) developing research initiatives that create opportunities to integrate
scholarship and learning for faculty.

3.2 Leadership

The TLF Director position is a part time position for a current tenure-track professor. The
position is a split appointment with 72 release time from the academic department. The director
oversees the programming efforts for the TLF, chairs the Faculty Senate TLA Committee, and
teaches half time in his/her academic department. The Faculty Senate Executive Committee
creates the position announcement to delineate the required and recommended qualifications
for the position. (See Appendix E: Position Announcement). The Executive Committee of the
Faculty Senate creates a selection committee to interview interested applicants and make the
final selection.

3.3  Staff Expertise & Preparation (Staffing)

The TLF staff consists of a part time director, a full time administrative assistant and two part
time student workers.

Director. The Director position is a half time, 10 month position (with an 11th month negotiable
with the Associate Provost). The Director oversees TLF programs and services (see Section 4
for a detailed explanation of TLF programs, services and initiatives) and chairs the TLA
Committee of the Faculty Senate. The current director has participated in numerous training
seminars sponsored by the POD Network in order to better navigate the responsibilities
associated with the position. She attended the POD Network Institute for New Faculty
Developers that focused on emerging technology, inclusive practice, best practices, and
practical applications in the field of educational development in higher education. She has also
attended the Workshop for New Faculty Directors at the annual POD conference. She also
attended a backward design institute sponsored by the Center for Teaching and Learning at
Boise State University. These training opportunities have been invaluable in being responsive
to the ever-changing educational development needs of faculty.
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The challenge with this part-time director model is that every 3-6 years (depending on whether
the director renews his/her position), a new director has to get up-to-speed on educational
development research and literature (See Appendix E: Position Announcement for detailed
information regarding position selection criteria and responsibilities),

Administrative Specialist. The Administrative Specialist is a full time, 12 month position and is
the one constant staff member for the TLF. The Administrative Specialist oversees the
day-to-day operations of the center, including p-card conciliations, faculty emails from the TLF,
and oversees the book group program. She also supervises the student workers.

Student Office Worker. This is a 20 hour per week position with no benefits. The student
completes tasks and projects as needed under the supervision of the Administrative Specialist
and Director.

Media Specialist. This is a 29 hour per week hourly position with no benefits. The Media
Specialists oversees the TLF website, and social media sites such as Twitter, Instagram and
Facebook. He also photographs and films events. He creates all publicity and promotional
materials including banners, posters, flyers, and so forth.

The table below provides an overview and comparison of teaching and learning centers in the
Utah System of Higher Education (USHE). Information is based on data received from the
directors of the teaching and learning centers at teaching-centered universities in the state.
Information from R-1 universities is not included.

Table 3.3A: Comparison of USHE Teaching and Learning Centers®

DSU SLCC SuUuU uvu wsu

STAFFING
Director 1 1 1 1
Associate/Assistant Director 0 1 0
Faculty Fellows/Consultants 1 0
Student Consultants 0 0
Administrative Assistants 1 1 15 1
Student Office Workers 5 1 .25 5

5
Media/Marketing Specialist 0 (hourly)

2 full time

Other faculty

® Missing information from the chart will be forwarded as soon as it becomes available.
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development
coordinators

DIRECTOR INFORMATION

Nature of position: Full time

Part time, split

professional, part time Full time appointment
professional, part time (split administrative (current faculty
appt) position Full time member)
Term of Appointment ongoing 10 month 10 months
3 years with
Length of Appointment option to renew
for one term, but
3 years must reapply
External or Internal Job External job
Posting posting Internal Internal
Appointed by
faculty senate
committee and
Appointed by approved by the
Hiring Associate Associate
Selection Process committee Provost Provost
NUMBER OF FACULTY
(FT/ADJ)
350 Full time/ 551 Full time/
1100 Adjunct 461 Adjunct
NAME OF CENTER
Center of
Excellence for
Faculty Teaching and Teaching and

Development

Learning

Learning Forum

3.4 Institutional Placement

The TLF is housed in the centrally-located library on campus. The office resides on the third
floor and has a reception area, a storage space and an office for the director (see Section 4.2
for more detailed information regarding the physical space). The TLF is one of several campus
entities that support educational development efforts among faculty. The director has access
to and meets regularly with the Associate Provost for High Impact Programs and Faculty
Development and also reports to the Faculty Senate Executive Committee in matters relating to
the Teaching, Learning and Assessment Committee in addition to TLF issues. The director also

serves on numerous committees based on his/her role as the TLF director.
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3.5 Collaborations

The TLF prides itself on its collaborations with other campus entities and strives to do so
whenever possible. These partnerships help all involved better leverage resources to meet the
educational development needs of our faculty. A representative list of collaborations includes
the following (in order based on the frequency of interaction and depth of the partnership):

Table 3.5A: Collaborative Partnerships

Collaborative Partnership

Event

WSU Online

We have an ongoing collaboration with WSU Online. For the past
two summers, we have collaborated with WSU Online to sponsor the
Technology Buffet, a half day teaching with technology event
highlighting the use of emerging technologies in online and
face-to-face educational settings. We have also worked with them
in the past on workshops and SOTL related research.

Office of Institutional
Effectiveness

We have an ongoing collaboration with this office. They are
instrumental in assisting with the completion of faculty senate
charges involving surveys and assessments. This year, Gail
Niklason, the director, is an ex-officio member of the TLA committee.

Student Success Series

This is an institutional initiative through the offices of the chief
academic officers of the institution. We have worked closely with
the Associate Provost and numerous committees representing
academic affairs and student services. We provide advertising and
marketing for events and have also sponsored speakers as part of
the initiative.

Office of Diversity

We co-sponsored a number of meetings dealing with hate speech
and inclusive pedagogy after a racially-motivated incident at the
university. We sponsored two panel discussions with the campus
AA/EQ director, faculty senate chair, and the Assistant Vice
President for Diversity. We would like to pursue more collaborations
with the office in an effort to promote more faculty training in and
experiences with inclusive pedagogy in all classroom settings
(face-to-face and online).

Provost’s Office & Student
Affairs

The TLF was included in a partnership for a week-long institute
focused on inclusive pedagogy for faculty. The Provost’s Office and
Student Affairs received a grant to conduct a retreat regarding
inclusive excellence. Inclusive pedagogy has not been a primary
focus of the TLF in the past and the current director would like to
see more collaborations and more emphasis on this topic in the
future.

General Education

Over the past few years, WSU has been focused on general
education revitalization. We have collaborated with the Faculty
Senate committee on General Education Improvement and
Assessment to present workshops at our new faculty and adjunct

TLF External Review Self Study 2019 | Weber State University
18




faculty retreats.

Office of Sponsored Projects We have not yet collaborated with OSP, but would like to in the
future. Their expertise in grant writing may prove invaluable for
faculty as they pursue funding avenues for conducting and
publishing their research. Currently, the OSP oversees a writing
group for interested faculty. | would like to explore the possibility of a
partnership to create a faculty writing initiative through both offices.

3.6  Operational Procedures & Archives

Currently, we have not developed or maintained a systematic mechanism to archive
operational procedures. We have files in a Google Drive document, but they are not organized
in a format conducive to searches by outside entities. TLF personnel can access the files, but
they are not available on a public level. This is likely due to the part time nature of the director
appointment and the Administrative Specialist running the daily operations of the TLF. We
most often rely on the institutional memory of the director and administrative specialist
regarding operational procedures. This is one area of improvement that needs to be
addressed. We need to do a better job of archiving operational procedures and assessments
for our programs, budgets, and so forth for reporting purposes and for institutional records.
The one public accounting in place is the TLF/TLA annual report for the past year, available on
the Faculty Senate website, yet, it is somewhat difficult to locate. It might make sense to
house all past annual reports on the TLF website to promote transparency and provide
information about TLF programs and initiatives.

Section 4: Programs, Services and Initiatives

The TLF offers a number of various programs, services, and initiatives. When the current
director entered the position, most of the offerings involved weekly workshops centered
around teaching issues. For the first couple of years of her appointment, WSU faculty received
a smorgasbord of workshops and a couple of retreats each year. Yet, at a faculty development
institute sponsored by the Professional Organization Development (POD) Network, she learned
that “one-and-done” programming is one of the least effective ways to approach faculty
development. As a result, programming is evolving to include more sustainable programs over
time rather than “one-shot” workshops. Within the last three years, there have been a number
of programs introduced through TLF such as Communities of Practice, Ten Before Tenure,
Teaching and Learning Consultants and New Faculty Mentorship. Yet, these programs have
failed to gain traction, largely in part due to lack of TLF leadership effectively sharing the vision
with faculty and administrators and the time commitment needed to effectively facilitate
program development. The current director believes that each of these programs shows
promise in enhancing faculty development efforts given adequate resources for effective
implementation. Our goal is that these programs can become integral parts of the institutional
fabric of faculty development.
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The remainder of this section focuses on the programs and services we have offered in the
past 3-5 years.

4.1 Faculty Retreats

New Faculty Retreat

The New Faculty Retreat is a 3-day flagship event for the TLF. Each fall prior to the beginning
of the academic year, new faculty meet at an off-campus location to learn about WSU
resources, connect with new and established colleagues, and experience evidence-based
teaching practices modeled by presenters. There are multiple purposes for the event including
faculty learning about WSU resources, connecting with new and established colleagues and
experiencing evidence-based teaching practices modeled by presenters. Sessions begin with
an opening breakfast on campus, then continue throughout Saturday afternoon at a local
resort. In the past, the retreat has been held at the Snowbird Ski Resort, the Alta Ski Resort,
the Homestead in Midway and most recently at the Zermatt Resort, also in Midway. During the
retreat, we provide an opportunity for new faculty to complete health assessments on site with
our Wellness office. There are also evening socials to promote conversation and interaction.
The past two years, we have made an effort to provide sessions that are interactive and
consistent with one of the eight evidence-based teaching strategies from the book, Teaching
for Learning: 101 Intentionally Designed Educational Activities to Put Students on the Path to
Success.’® Each new faculty participant received a copy of the book upon completion of the
retreat evaluation.

Adjunct Faculty Retreat

The Adjunct Faculty Retreat is generally held on a Saturday from morning to mid-afternoon to
accommodate schedules of adjuncts who have other full time employment responsibilities. In
the past, the retreat has featured workshops focused on various aspects of pedagogy. During
the past two years, the format has changed to mirror the Great Teachers Model (a model
based on the philosophy that well-facilitated shoptalk is one of the highest forms of
professional development). Participants engage in highly interactive discussions with other
adjunct instructors from different and similar disciplines, sharing teaching strategies and
innovations, and seeking solutions to their own teaching problems and challenges. The TLF
provides breakfast and lunch. Participants receive some sort of incentive for attending (such
as a $50 Amazon gift card, bags, water bottles, books, etc. These incentives are often extra
items we have from other events). We also do a drawing for an ipad at the end of the event as
a means to encourage participation throughout the entire day.

® Major, C. H., Harris, M. S., & Zekrajsek, T. (2015). Teaching for Learning: 101 Intentionally Designed
Educational Activities to Put Students on the Path to Success. New York, NY: Routledge.
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Red Rock Great Teaching Retreat

The Red Rock Great Great Teaching Retreat is held in Moab, UT at the end of February. The
retreat provides a teaching-related professional development opportunity for higher education
faculty. It is based on the philosophy that “well facilitated shoptalk is one of the highest forms
of professional development.” Participants bring teaching ideas, teaching literature, and as a
group, decide which issues are most relevant for discussion. Retreat facilitators, chosen from
the previous year’s participants, provide structure and guidelines to assure effectiveness and
efficiency. WSU generally sends 10-12 faculty - both full time and adjunct - to participate.

Great Teacher’s Summit

Every year, Utah Valley University sponsors a “Great Teaching Summit” for its faculty. The two
day event is held at the Utah Valley University satellite campus in Midway, Utah. Working with
their Office of Teaching and Learning, we sent 3 faculty participants in 2017. We did not send
anyone in 2018 due to budget reallocations.

4.2  Faculty Symposium

The Faculty Symposium is an event designed to showcase teaching and learning through
research, great ideas for teaching students (GIFTS), panel discussions, teaching
demonstrations, reports from Communities of Practice, and the like. It is modeled after many
disciplinary conferences in that faculty submit proposals for various types of presentations,
which are then selected and programmed into an afternoon event. In the past, the event has
begun with a luncheon and either a keynote speaker or panel presentation. This year the event
will change its focus to include recognition of the Presidential Teaching Excellence Award
recipients and recipients of teaching-related grants from specific donors. We anticipate that
this event will become one of the flagship events for the TLF in the future.

4.3 Initiatives

Communities of Practice

The TLF initiated a new program known as Communities of Practice in the 2017-2018
academic year. The program involves groups of 8-12 people who share a common concern or
passion about a topic and come together with a facilitator to deepen their knowledge and
expertise in this area by interacting with each other on an ongoing basis (Wenger, McDermott,
& Snyder, 2002, p. 4)'". At Weber State, these communities of practice are groups of faculty
and staff who commit to regularly scheduled sessions on a focus area in teaching and learning
followed by actions such as planning and trying out the techniques discussed in the group.
These communities provide a supportive environment where members can experiment with

1 Wenger, E., McDermott, R, & Snyder, W. (2002). Cultivating Communities of Practice: A Guide to Managing
Knowledge. Boston, MA: Harvard Business School Press.
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new approaches to teaching and learning, share successes and challenges, and/or engage in
the scholarship of teaching and learning (SoTL) through collaborative research projects and
dissemination of instructional practices and tools. We began the program with the five groups
as listed below. In the future, we hope to increase our offerings to stay current with emerging
teaching and learning innovations and to meet faculty demand and interests. For example, this
year (even though this year is not included in this program review), we have added
communities of practice focused on inclusive excellence and process oriented guided inquiry
learning (POGIL).

2017-2018 Communities of Practice
eScholarship of Teaching and Learning
eSustainability Across the Curriculum
eUsing Great “IDEAS” from Evidence-Based Teaching Strategies
eCommunity Engaged Learning
eTeaching with Technology

Ten Before Tenure

The Ten Before Tenure program is designed to provide pre-tenure Weber State University faculty
with opportunities to enhance their understanding and use of evidence based teaching practices,
interact and share ideas with colleagues, and create teaching materials that can be used in their
tenure and promotion files. The four highly recommended experiences include participation in/at
and reflection about the New Faculty Retreat, Communities of Practice, Digital Literacy through
WSU Online, and Classroom Observation and/or the Mid-semester Assessment Process (MAP).
The remaining six experiences are at the discretion of the faculty members so that they can select
events and opportunities most relevant to their teaching situations. These include (but are not
limited to) workshops, teaching conferences, teaching presentations, special projects for the TLF,
and the like. Currently, the structure for the program has been created in that the Provost has
committed to recognizing those faculty who complete the program with a certificate for their
tenure and promotion files. However, the program still needs traction among faculty and faculty
committees in order to become viable. Next year, the TLF will be working to institutionalize this
program as a vital part of the tenure, promotion and review process as a means of demonstrating
continued efforts to improve pedagogical practices.

SOTL Scholars Program

This program took place in Spring of 2016 in an effort to promote scholarly inquiry related to
student learning. Pursuant to the WSU 2030 Vision that WSU “will actively foster research
related to pedagogy and improving student learning,” the TLF developed the program to assist
and promote faculty scholarship in the context of teaching and learning. Those faculty who
participated in the program: 1) framed and prepared research questions related to effective
teaching and student learning; 2) designed and conducted a SOTL study to investigate
effective teaching and student learning, and; 3) presented SOTL research to peers at the
Faculty Symposium and/or another academic conference. Participants were selected through
a competitive, blind-review process by the members of the TLA Committee. Eleven faculty
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members participated. Presentations and publications stemming from participation in the
SOTL Scholars Program are listed below:

Anderson, S. & Johnson, R. (2018, November). Practice-based coaching in early childhood.
National Association of Early Childhood Teacher Educators Annual Conference, Washington,
DC.

Goldbogen, T. (2017, March). Creative processes in the elementary classroom: Examining the
effects of community engaged learning on arts-based student learning. Paper presented at the
annual Faculty Symposium of the Weber State University Teaching and Learning Forum,
Ogden, UT.

Goldbogen, T. (2018, July). Translation and exchange across distance: Mapping the use of
drama-based pedagogy in Australian and US contexts. Paper presented at the International
Drama in Education Research Institute, Auckland, NZ.

Goldbogen, T. (2018, August). Mutually beneficial: Arts-based community-engaged learning
with higher education. Paper presented at the annual conference of the American Alliance for
Theatre and Education.

Johnson, R., Anderson, S., Henke, T., Ota, C., & Qiu, W. (submitted, Jan 2019). Practice-based
coaching in early childhood: Closing the gap between preservice beliefs and practices. Journal
of Early Childhood Teacher Education.

Lancaster, A. L. (2017, November). Student learning with permissive and restrictive cell phone
policies: A classroom experiment. Paper presented at the annual convention of the National
Communication Association, Dallas, TX. (Paper was selected as a Top 4 Paper in the SOTL
Division).

Lancaster, A. L. (2018). Student learning with permissive and restrictive cell phone policies: A

classroom Experiment. International Journal of the Scholarship of Teaching and Learning, 12,
1, 1-6.

Rasmussen, C. L., Stewart, P. W. (2018). Metacognitive prompts within an online course.
Journal of the International Society for Teacher Education, 22(1), 19-29.

Rasmussen, C. L., & Stewart, P. W. (2017, April). Metacognitive prompts within an online
course. Paper presentation at the annual conference of the International Society for Teacher
Education, Aarhus, Denmark.

We believe that this type of program should be pursued as a flagship program in the future,
offered at least every other year. It is consistent with the mission and vision of the university
and puts WSU and its faculty at the forefront of conversations involving SOTL research.

4.4  Book Groups

Each semester, the TLF sponsors book groups across campus. Each group member receives
a copy of the book and a lunch voucher to discuss the book with their groups. This program is
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open to all faculty and staff and is by far, the most popular program the TLF oversees. Titles
and genres are varied, including fiction and nonfiction, classics, popular novels, memoirs, and
of course, teaching and learning-related titles. We also strive to include books written by
authors who will be visiting campus during the semester whenever possible.

4.5  Speaker/Speaker Series

Last Lecture

For this event, the TLA Committee selects one of Weber State’s distinguished faculty members
from a list of nominees to give a hypothetical final presentation to students and colleagues.
This tradition is common throughout the country, and has been a way to honor and highlight
the work and experiences of one of our faculty members throughout his/her tenure at WSU.
The event includes a pre-lecture luncheon for the presenter and his/her guests, followed by the
lecture which is open to the public.

Table 4.5A: Overview of Last Lecture Presentations 2014-2018

Year Presenter Department Presentation Title

2018 Mikel Vause English Sir Arthur Conan Doyle: The Righter of Wrongs
2017 Molly Smith Health Performance Off the Blocks without Goggles or Google
2016 Dixie Blackinton Math The Mystery of Math at WSU

2015 | Diane Kawamura Nursing The Original Shades of Gray

2014 Brad Carroll Physics Reflections of a Time Traveler

Student Success Initiative (collaboration with Provost’s Office)

The TLF collaborated with multiple campus entities to provide programming and support for
the student success initiative from the Provost’s Office. Much of the information regarding the
series and registering for the events is housed on the TLF website:
The purpose of the Promoting Student Success Series is to encourage campus wide
conversations about promoting and advancing the culture of student success. The
student success lecture series has been designed to inform the development of a vision
for the role of WSU educators in promoting student success. During the academic year,
WSU educators will hear from nationally-renowned speakers regarding student success
efforts in various contexts. Our goal is to identify strategies to better coordinate WSU
efforts around student success and better define the roles of educators in promoting
student success.
In addition to providing support for marketing and promotions, the TLF scheduled and
coordinated one of the major speakers in 2017. Todd Zakrajsek, a co-author of Teaching for
Learning met with TLA committee members at a morning brunch, presented a campus wide
keynote address entitled, “Teach Like a Puma” which focused on faculty roles in promoting

TLF External Review Self Study 2019 | Weber State University
24




student success, and led an afternoon workshop focusing on specific evidence-based learning
strategies for the classroom.

4.6  Workshops/ Workshop Series

Pathways

Pathways is a series dedicated to the professional development of new members of the WSU
faculty. The series features presentations, discussions and experiences designed to promote
the development, advancement and retention of pre-tenure faculty. This program has been
minimized due to research that suggests “one-and-done” programming may not have
significant impact to overall faculty development efforts. Part of this program included an
annual workshop on putting together tenure and promotion files. There was concern on the
part of our academic deans that we may be duplicating efforts with them, as they would like to
oversee the dissemination of information regarding tenure and promotion files within their own
colleges. As a result, the TLF will no longer be providing that particular workshop.

Technology Buffet

The Technology Buffet is a one-day long seminar that showcases innovative uses of
technology in the classroom. Presenters are selected based on proposal submissions. The
day of the event, they present a 20 minute “teaser” of their session during a blast session with
participants. From the teaser presentations, participants attending the buffet can select two
sessions to attend in the afternoon to learn more about the technologies most salient to their
needs. In the past, emerging technology presentations have included Quizlet Learn, ToonDoo,
Kahoot, Canva, Spark Video, SmartPodium, Online Accessibility, Video Creation and Storage,
and Flipgrid.

Summer Learning Series

The Summer Learning Series was a series of workshops presented over a 4-6 week time
period at WSU’s downtown facility. The purpose of the series was to provide faculty
development opportunities outside of a regular semester when faculty may have more time to
engage in such endeavors. Sessions focused on measuring teaching effectiveness,
competency based learning, teaching excellence, community engaged learning and
inclusiveness in the classroom. You can see the smorgasbord nature of the program. We have
replaced this series with the Technology Buffet the past two summers. We seem to be getting
a better response to the Technology Buffet format, although we recognize that this 4-6 week
time period might also be conducive to a more focused “institute-type” of faculty development
experience.
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4.7 Services

Teaching and Learning Mentorship Cadre

The TLF has laid the groundwork for a mentoring program for new faculty. The goals of the
program are four-fold: 1) New faculty will develop a sense of belonging and connection as a faculty
member at WSU; 2) New faculty will be better prepared for success as a faculty member; 3) New
faculty will receive access and guidance from a college mentor and TLF programming resources;
and 4) New faculty will become engaged in the WSU community through participation with their
mentor, TLF events, and/or other departmental/ college/ university programs and committees. To
meet these outcomes, the TLF will assign each mentor up to 5 new faculty members with whom to
interact throughout the academic year.

Mentors are required to be from the college of the new faculty members and be tenured. They are
asked to meet with their new faculty cohort at the New Faculty retreat, interact with them at least
twice during fall and spring semesters, and go to lunch once during each semester. Additionally,
TLF will sponsor a luncheon for mentors and new faculty at the end of each semester. We
conducted a pilot study of this program last year and will continue to explore methods to
strengthen and improve it. We recently conducted a focus group addressing benefits and
challenges of the program and results are being compiled. As we move forward, we will utilize the
information to inform our efforts.

Teaching and Learning Consultants

The foundations for the TLC program were developed last year by a small group of tenured, full
professors: Michael Wutz, Peggy Saunders, and Colleen Packer. This year we were hoping to
implement the program on a small scale to determine its effectiveness and usefulness for faculty.
Yet, because of our desire to conduct a program review, we decided to put this initiative on hold
for now. Of note, we had one request for a classroom observation (with no public information
about the program) and assistance with teaching effectiveness, which we were able to fulfill.
Additionally, there were a number of faculty who expressed interest in participating as TLCs when
an interest survey was distributed earlier in the year. We will follow up with them as we move
forward with program development.

Technology Library

Currently, the TLF houses a technology library that includes 30 each of regular ipads and ipad
minis'>. There is also a portable projector for faculty to check out for conference
presentations. Faculty are able to contact our Administrative Specialist to check-out the
equipment. TLF staff keeps the ipads updated and uploads apps as requested by faculty
using the equipment. While we have a limited number of faculty who check out the equipment,
those who do are grateful for the resource and have indicated their satisfaction in being able to
use the equipment to enhance the educational process in their classrooms.

2 See Appendix C for an Equipment Inventory List.
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4.8 Program Attendance Summary

Table 4.8A:  Program Attendance Summary
EVENT 2014-2015 501 5-201 | 2016-2017 | 2017-2018 | EVENT TOTALS
Retreats
New Faculty Retreat 92 95 70 78 335
Adjunct Faculty Retreat 87 80 42 44 253
Red Rock Great Teaching Retreat 12 12 12 11 47
Great Teachers Summit N/A N/A N/A 3 3
Faculty Symposium
Faculty Symposium N/A 25 24 60 109
Initiatives
Communities of Practice N/A N/A N/A 48 48
Ten Before Tenure N/A N/A N/A 0 o'
Institutes 24 25" N/A N/A 49
Mentoring Program N/A N/A N/A 51 51
Book Groups
Book Groups 332 552 504 706 2094
Speakers / Speaking Series
Last Lecture No report 175 140 125 440
Student Success N/A N/A N/A 66 66'°
Workshops / Workshop Series
Pathways 130 34 24 100 288
(Brown Bags/ GIFTS)

¥ The Ten Before Tenure Program was introduced in Fall 2017, but there has been no systematic effort
to promote it. The Provost has agreed to support the program and sign certificates, etc., but the TLF has
not taken the time to promote the program to the extent that it needs to be for viability. We plan to
promote the program in a more organized, collaborative manner following this program review, should
that direction be affirmed by the review team.
4 Adjunct Academy was a two-day overnight program in the summer.

® The SOTL Scholars Program was a semester-long program to promote SOTL research.

'8 There have been hundreds of participants at the Student Success Series Events. This is the only
event that was completely sponsored by the TLF, thus it is the only event we reported for this self study.
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Tenure & Promotion N/A 11 10 15 36
Technology Buffet'’ N/A N/A N/A 44 44
Summer Learning Series 65 65 28 N/A 158
Services

Technology Library N/A N/A N/A 2 2
Consultations N/A N/A N/A 1 1
YEARLY TOTALS >> 742 1074 854 1354 4024'®

Section 5: Resource Allocation & Infrastructure

5.1  Budget

The TLF receives funding from the Office of the Provost. The budget includes funding for
programming, services, equipment, operating expenses, staff travel and salaries. Computer
replacement costs are budgeted on a standard 3 year replacement cycle and includes staff
computers as well as ipads and other devices for the technology library and our social media
specialist. Smaller technologies (peripherals, headphones, etc.) are purchased from the TLF
current expense account.

The majority of our operating expenses are base-funded including a full time staff position, an

hourly employee and student worker. A funding summary of the TLF operating budget is
directly below, followed by a budget break-down of specific programs and services.

Table 5.1A: Teaching & Learning Forum Operating Budget 2015-2019

Budget Item 2015-2016 2016-2017 2017-2018( 2018-2019
Equipment

Technology Equipment 0 0 0 9870
Camera 0 350 0
Professional Development/Travel

Travel, Director 2500 2500 3000 2500
Travel, Administrative Specialist 0 0 0 500
General Fund (Supplies, copying, printing, space rental, etc.)

Current Expense 87,613 | 86,557 101,849 102,200

7 The Technology Buffet is a co-sponsored event through a collaboration with WSU Online. We are
reporting the attendance here since we were an integral part of the program.

'8 This number includes repeat participants and does not account for unigue individual involvement.
'® This amount is based on the budget request and cost projections for the current academic year.
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Salaries/Wages

Director?® 11,534 12,768 13,023 13,378
Administrative Specialist 29,024 29,610 30,957 32,616
Hourly Wage 19,949 23,764 28,170 23,500
Benefits 20,193 22,344 23,290 21,775
TOTALS 170,813 177,543 200,639 206,339

The budget below is a comprehensive breakdown of costs associated with individual programs

and services. The figures below provide an overview of amounts budgeted for specific
programs, most of which are reflected in the operating budget. An exception would be funding
for the New Faculty Retreat which comes from the Provost’s budget. Thus, bottom-line

amounts may not align with the TLF budget figures above due to different funding sources.

Table 5.1B: Teaching and Learning Forum Programming Budget 2015-2019

Teaching and Learning Forum Programming Budget 2015-2019

Budget Item 2015-2016 2016-2017 2017-2018| 2018-2019
Summer Learning Series 1240 1702 2839 2500
New Faculty Retreat?’ 45,139 50,908 54,858 55,000
Pathways/Sessions 333 359 107 400
Last Lecture 1551 1702 1761 1800
Book Groups 12,253 12,543 10,870 12,500
Adjunct Faculty Retreat 9714 4980 4247 5000
Red Rock Great Teaching Retreat 5850 5808 5316 5800
Faculty Symposium 1685 545 1029 12002
SOTL Scholars 7271 8786 0 0
Communities of Practice N/A N/A 2500 10,500
Student Success Series 0 0 3000 3000
Services

Mentor Program 0 0 1115 0%

2 This amount represents salary monies for the 10th month of pay in addition to an administrative
stipend. Funding for instructional wage (IW) to cover the two-course released time is sent directly to the
director’s academic department from the Provost’s Office, so is not a part of the TLF budget.
2 Funding for the New Faculty Retreat comes from a separate account earmarked for that purpose from
the Provost’s Office. TLF is responsible for submitting all receipts, invoices, etc. for budgeting and

accounting purposes.

2 Donors recently provided a grant to help offset the cost of the Faculty Symposium. The budget
comes out of the President’s Office, but the TLF will receive financial assistance from the President’s
office in the amount of $13-15K to promote, coordinate and host the faculty symposium event which

includes an awards and recognition banquet, which we have not done in the past.

2 The TLF Director and Associate Provost thought it best to cut funding for the mentoring program and
the TL consultants for this year to allow more time to focus on the program review. Both programs were
introduced in the 2017-2018 academic year. We would like to continue them in the future.
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Teaching & Learning Consultants 0 0 50 0

TOTALS 85,036 87,333 87,692 97,700

5.2  Location and space

The TLF is located on the third floor of the Stewart Library in a 540 square foot** space
remodeled in 2017. The space includes:

e Reception Area: 240 sq. ft. with two staff workstations in a shared space for the
administrative assistant/office manager and a student worker. There is also a bookshelf
and a table.

e Storage Area: 120 sq. ft. with closets, shelves and storage space for supplies. This is
also where the technology library is housed.

e Director Office: 180 sq. ft. workspace with a workstation, office refrigerator, and
storage cabinet.

e Kitchen Area: The TLF does not have breakroom space or kitchen space. Currently,
the staff shares the kitchen area in the Honors Center which has a microwave,
refrigerator and sink.

e Copy Room. The TLF does not have space for a copy machine. Currently, we share
the copy room and copy machine with the Honors Center. We shared the cost of
purchasing the copy machine with Honors and continue to share maintenance and
copy costs.

While the space is adequate for the day-to-day operations of the TLF, there is no space for
informal faculty gatherings or TLF meetings. Currently, we schedule meeting space in either
the Stewart Library or the Shepherd Union Building, depending on availability.

5.3  Staffing

Director: The Director position is a faculty appointment made by a committee formed by the
Executive Committee of the Faculty Senate. Generally, the committee consists of members of
the Executive Committee and the Teaching, Learning and Assessment Committee. Candidates
for the position must be full time faculty members. The Director is charged with overseeing
faculty development and also chairs the Teaching, Learning and Assessment Committee. The
director works collaboratively with the TLA committee to complete faculty senate charges and
pursue educational development opportunities for faculty within the TLF. The position is a
dual appointment, with the director teaching a 2-2 load (the traditional teaching load for full
time faculty is 4-4) and then spending the rest of his/her time working in the capacity of TLF
Director and TLA Chair. Because the director is appointed from full-time faculty, s/he generally
has a limited background in the field of educational development. Fortunately, there are a
plethora of opportunities for the director to enhance his/her skill sets in the field through
professional development opportunities sponsored by the American Council on Education, the
POD Network and other professional entities. In the past four years, the administration has

2 Square footage is approximate.
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been extremely supportive in providing funding for the professional development efforts of the
director in an effort to enhance his/her success in the role.

Administrative Specialist Ill/ Office Manager: The Administrative Specialist is a full-time
non-exempt®® staff position who oversees the day-to-day operations of the office. S/he is
responsible for the budget, P-card reconciliation, negotiating contracts and scheduling with
event venues, creating registration documents for events, sending emails to faculty, and
maintaining records and archives for the TLF.

Student Office Employee: The student employee reports directly to the Administrative
Specialist and assists her in completing the daily work of the TLF.

Social Media/Marketing Specialist: This is a part-time hourly position that oversees and
creates all social media (including the TLF website, facebook, and twitter) and
marketing/advertising associated with the TLF. The position is funded through and reports to
TLF, although his services and expertise are shared with other units under the purview of the
Associate Provost for High Impact Practices and Faculty Development. Currently, the specialist
works from home since there is limited space for him to work in the office. The TLF provides a
laptop computer and camera for him to complete his work.

54 Online Resources

The TLF has an established website that includes basic information about the organization in
addition to the programs and services it provides. The pages are somewhat easy to navigate
although they need to be updated. Currently, many pages are out-of-date. For example, the
most recent article on our research page is from 2013 and the most recent minutes from TLA
meetings are from 2015. Minutes from current meetings are available, but they have not yet
been added to the web page. This may be due to lack of communication in terms of clarifying
expectations as to who is responsible for posting the minutes on the page and/or a lack of time
to actually complete the task. In sum, we have a lot of opportunity for improvement in terms of
establishing an online presence through WSU’s website. A full-time multi-media/social
media/marketing specialist would greatly improve our online presence on the WSU website.

We also have a facebook page and a twitter account which are overseen and updated by our

part-time hourly social media specialist. These areas are more current with live twitter feeds
during events.

5.5 Communication and Reputation

% Non-exempt staff are salaried employees without faculty appointment whose positions primarily
require paraprofessional, clerical, skilled crafts or service training and capabilities (PPM 3-2-6).
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The TLF strives to maintain communication with faculty-at-large on a regular basis. Each
week, the TLF sends the Teaching Newsletter from the Chronicle of Higher Education to all
faculty. We also communicate with faculty and key administrators through marketing materials
for our events. Our current practice is to send a “save-the-date” email 3-4 weeks prior to the
event, followed by a registration email and reminder registration email. Events are also
advertised on Facebook. We avoid the use of flyers, posters and physical mailers in an effort
to maximize sustainability practices. Improvements to communication and marketing could
include a regular newsletter highlighting teaching practices, faculty innovations, and the like.
More timely communication of events could also be improved. There have been a few
instances where information could have been disseminated earlier. We are also open to
alternative notifications besides email. We worry that TLF messages are discarded without
being read because of the vast numbers of email faculty receive. The TLF also strives to be
responsive to faculty needs. In the past, we have asked retreat and workshop participants (in
“post-assessment” program evaluations) what types of training/sessions/workshops they
would like to see, and we have made adjustments accordingly. For example, adjunct faculty
indicated the types of sessions they would prefer to see at the adjunct faculty retreat, and we
have made adjustments to include those topic areas. We have also conducted focus groups
with new faculty at the end of their first semester with the same goal in mind: to determine
what needs they have as new faculty and how we can best meet those needs at the New
Faculty Retreat and through TLF programs throughout the academic year.

Section 6: Self Reflections

As part of the process for this review, we solicited feedback from three of our major
stakeholders, namely the Teaching, Learning and Assessment Committee, Faculty Senate
Executive Committee, and the Teaching and Learning Forum staff.

6.1 SWOT Analysis

The TLA Committee participated in two reflective activities as part of the this self study, the
first of which was a SWOT analysis activity to identify the strengths, weaknesses, opportunities
and threats of and for the TLF. The Faculty Senate Executive Committee completed an
abbreviated SWOT analysis during one of their regularly scheduled meetings. They responded
to two prompts: 1) Identify the strengths of the Teaching and Learning Forum, and 2) Identify
areas where the Teaching and Learning Forum could improve (in short, weaknesses).

The Teaching & Learning Forum staff also identified strengths and weaknesses in an exercise
similar to that of the Faculty Senate Executive Committee. (See Table 6A: Comparisons of TLF
Strengths and Weaknesses).

Table 6.1A:  Comparisons of TLF Strengths and Weaknesses

Stakeholder Teaching & Learning Teaching, Learning & Assessment Executive Committee
Groups >> Forum Staff (n=4) Committee (n=17) (n=9)
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Strengths Staff Commitment Professional Development
eCommitment of staff eCommitment to professional iti
*Ability to work with development ePresent innovative ideas
limited resources eCommitment to quality learning *Bring lecturers to discuss
eCollaborations with eWillingness to listen/flexibility pedagogical issues
other departments
eNew Faculty Retreat eNew Faculty Retreat (7)
eNew Faculty Retreat ePrograms to improve teaching eBook Groups (5)
*Book groups eContinuing education eAdjunct Retreat (2)
opportunities el ast Lecture
el earning Series
Responsive to faculty Leadership eFaculty Symposium
suggestions and needs In house expertise and diverse
faculty (including diversity of Collaboration
faculty on committee). *Working with senior faculty to
Good support & leadership upgrade teaching materials
eCollaborating with instructional
TLAand TLF designers
Promotion and awareness of TLA
Publishing news of teaching &
learning conference opportunities
Weaknesses Space Publicity/advertising/marketing

eSmall space

*No faculty work space
*No “owned” classroom
for events

eDifficult to find - not
centrally located for
faculty

*No break room

Reputation, efforts not
valued

Lack of attendance at
events

Assessment efforts

eFaculty aren’t fully aware of TLA
or TLF

eAdvertising of faculty resources
e|mprove website and marketing

eGraduation and retention rates of
underrepresented students

e\We get our charges solely from
Faculty Senate

e|nsufficient buy-in from deans and
collaboration

eDisagreement on desired
direction (e.g., desired forms of
assessment - student evals)
eQOverburdened faculty, lack of
availability to participate

eFrequencies of training
opportunities

*Need greater support for
later/trans-disciplinary teaching

TLA Focus
*Not enough emphasis on the
Assessment in TLA

eservices & opportunities

etimely access to what’s
happening

eperhaps a calendar link from the
“Calendar” home page

eStalled on student evals of
faculty

eNot sure how/if TLF is involved
with students

ehas not helped so far to improve
retention/graduation rates

eCreate an incentive to go to
presentations

*More recognition of faculty who
attend events/workshops
eConnecting individual faculty
with mentors across campus
eHas not engaged all faculty
eNot as much participation from
faculty (underutilized)

*More evidence-based offerings,
grounding in SOTL

eVisible theme with few important
event that have wide reach
*More avenues for assistance
with courses

*More focus on faculty
development (scholarship,
teaching)
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edeveloping professional files
epromoting research

el ack of support for faculty to
attend faculty development
discipline-specific conferences

The TLA Committee also identified opportunities and threats as part of the SWOT Analysis

exercise. Results are below in Table 6B.

Table 6B: Perceived Opportunities and Threats Identified by the TLA Committee

Opportunities

Threats

Partnerships
*Partnerships with support departments (course

design, educational technology, LMS tools)
*Tap into student experience and expertise
NCLB

Financial Support

*Donor support for travel, service & scholarship
*Better professional development opportunities
than other institutions

Participation
*Engaged faculty
*More participation in Faculty Symposium

Tools
sLinked In Learning

Publicity/advertising/marketing

*More communication at Faculty Symposium of
opportunities and resources

*Increase awareness and prestige of awards
*Improve website and marketing

Programs and Services
Speaker Series

Teaching stagnation

Evolving educational structure

Time commitment

Unpredictable external forces

Apathy among select faculty

Difficulty integrating teaching, service and
scholarship (PPM doesn’t reflect new
direction)

Cultural change with new university
president

In addition to the above information, the TLA committee also identified values characterizing the

TLF as listed below:

Faculty Success (resources, professional development, communication)
Excellence in teaching, leading to student success.

Collaboration
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Student retention

Diversity (local, regional, global)

Faculty recognition

Creating a welcoming and supporting environment
Evidenced-based efforts

Advocacy

6.2 A Center for Teaching and Learning Matrix

The TLA Committee members engaged in a reflective activity during the first meeting of the
Spring semester, utilizing A Center for Teaching and Learning Matrix developed by the
American Council on Education and the POD Network (2018). Participants indicated their
perceptions of TLF “development in the 17 domains of practice across three levels that
indicate institutional commitment to professional learning that leads to instructional
effectiveness,”® namely: Organizational Structure, Resource Allocation & Infrastructure, and
Programs & Services. Mean results of the survey are on the following pages.

% American Council on Education & Pod Network. (2018). A Center for Teaching and Learning Matrix.
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Table 6.2A:

ORGANIZATIONAL STRUCTURE

The organizational structuse of the teaching and leaming conter (Centes, of CTL) roveals institutional commitment to educational devdlopment, waching, and student learning,

BEGINMING/DEVELDPING
Cenrer is crafting » mission, vision, sad goalll and it s maling 4

Mean Scores for Organizational Structure (n=13)

PROFICIENT/FUNCTIONING

ACCOMPLISHED/EXEMPLARY
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Theme i 4 enecrmeed eforr w mducr sl rormowe:. vohiag icack:ng improvessent and sudent succss.
[¥irecsor s cemuidershle management 1ad supervisory expe:
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Table 6.2B:

RESOURCE ALLOCATION AND INFRASTRUCTURE

The degree 1o which an instdmson funds and locares :ﬂn:hing dwclnpmml:. and the ways in which 3 CTL d:ﬁigns [u'np:mming for che campus, indicares iis ncn'l:ra|ir5r. '[Jqpcnding
upon instiretonal mission, siee, and Cameple classification, some of these clemenis (like saffing) may be aspiratbonal, or cutside of Cemer scope.

B U =

Mean Scores for Resource Allocation and Infrastructure (n = 13)

Cemier budger s funded propordonal w campus mision, wislon,
MWM.WMMPFM fram
year oo yras and allews for Iong-tern planning, sffing. and
primits

Budpet sy encnmpass both programming sed persannd costs,
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Table 6.2C:  Mean Scores for Programs and Services (n = 13)

PROGRAMS AND SERVICES

Teaching and learning centers develop evidence-based, missfon-dependent programming based upon Instructor, studenr, and campus noed. While the domains below may be convext-spe-
cific, relasionships and community remain key indicacors af Center viahiliny:

BEGINNING/DEVELOPING PROFICIENT/FUNCTIONING ACCOMPLISHED/EXEMPLARY
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Section 7: Learning Outcomes & Assessment Efforts

During the past couple of years, we have begun to develop learning outcomes for each of our
programs. These outcomes are designed to help us, as facilitators of faculty development
efforts, to maintain focus and purpose in our programming. We are still in the process of
developing learning outcomes for all of our programs and services, yet we have a good start.

For each of our programs, we have used some form of assessment or evaluation. These
follow-up evaluations generally ask about what we could do to improve the program in the
future, yet seldom address the learning outcomes specifically. In order to improve our
assessment efforts, our assessment questions need stronger alignment with learning
outcomes. The programs for which we have developed learning outcomes are listed below.

7.1 Faculty learning Outcomes

Faculty learning outcomes help us identify the expectations we have for different types of
programs and services and allow us to be more intentional in our programming. We strive to
consider the goals of the program and the needs of the faculty, mindfully select programming
models through evidence-based scholarship, and then develop the program accordingly.
Programmatic learning outcomes are identified below with a brief comment of assessment
measures as available.

New Faculty Retreat
1. New faculty will feel a sense of belonging to a WSU teaching and learning community.
2. New faculty will feel confident and prepared to start teaching their classes at WSU.
3. New faculty will be able to integrate at least one teaching strategy into their courses in
the coming semester.
4. New faculty can identify various WSU programs that can promote faculty and student
success.
Assessment measures included a survey/questionnaire consisting of likert-type and
open-ended response questions administered at the end of the retreat. Overall, the feedback
was very positive, including comments about the effectiveness of the “educational sessions”,
“exposure to new pedagogical techniques”, “having the chance to connect with other faculty”
and “learning about WSU and the resources available.” Said one participant “the sessions and
community building were absolutely fantastic, informative, engaging and well structured.”
There were also suggested areas for improvement including having fewer, but longer sessions
to maximize more effective learning and exploring alternatives to the Talent Show in an effort to
be “more inclusive of the introverts in the group.” These suggestions will inform our planning
for next year’s retreat. Additionally, we will revise the evaluation form to better align with our
learning outcomes.
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Adjunct Faculty Retreat

1. Adjuncts will feel a sense of belonging to a WSU teaching and learning community.

2. Adjuncts will be able to integrate at least one teaching strategy into their courses in the

present or coming semester.

For the past two years, we have changed the format of the Adjunct Faculty Retreat to model
the Great Teachers Retreat, based on the philosophy that well-facilitated shop talk is one of the
highest forms of professional development. Participants bring a handout that includes their
contact information, an engaging teaching strategy, an unresolved teaching problem, a
technique for teaching with technology, and/or an object lesson/device, or activity. We have
received positive feedback regarding the model and plan to continue it in the future. Sadly,
however, our assessment questions did not align with our learning outcomes.

SOTL Scholars Program
This program seeks to assist and promote faculty scholarship in the context of teaching and
learning. To the end, SOTL scholars will:

1. Frame and prepare research questions related to effective teaching and learning.
2. Design and conduct a SOTL study to investigate effective teaching and learning.
3. Present SOTL research to peers at the WSU Faculty Symposium or another event.

We felt that this program was very successful. As a result of their participation, SOTL scholars
presented their papers at 6 conferences which led to two publications and one manuscript
currently under review. Of note, the manuscript under review is an extension of the research
done during the SOTL institute. The SOTL scholar provided an opportunity for a master’s
student to become involved with the research and the two of them have submitted the
manuscript for publication. (See the list of presentations and publications in Section 4.3 under
SOTL Scholars Program).

Communities of Practice
Participants in learning communities should be able to demonstrate at least two of the
following:
1. Integrate research-based, learner-centered and/or inclusive pedagogies in their
teaching.
2. Leverage collaborative relationships with colleagues across disciplines on topics related
to learning-centered instructional innovation and student success.
3. Disseminate practices and scholarship with the broader teaching community at and
beyond WSU.
Three of the groups submitted a final report of meeting attendance and activities. We did not
gather specific assessment data from each group, but all five of the groups presented sessions
at the Faculty Symposium. The Teaching with Technology Community of Practice held a
competition for the best “teaching with technology” idea and used their funding to give small
stipends to winners of the competition.
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Ten Before Tenure
Participants will be able to:

1. Enhance their understanding and use of evidence-based teaching practices.

2. Interact and share ideas with colleagues.

3. Create teaching materials that can be used in the tenure and promotion files.
No assessment data has been gathered with this program because it is in the nascent stages
of development and promotion to new faculty specifically and the campus in general.
Additionally, we need to do some work to integrate it into the fabric of the tenure and
promotion process before we create an advertising and awareness campaign. We contend that
the program has promise in demonstrating a thoughtful and reflective approach to improving
teaching and plan to explore the possibility of institutionalizing this program if there is enough
interest to do so.

Faculty Symposium

1. Participants will feel an increased desire to integrate more effective, efficient, and
innovative teaching strategies in their courses

2. The symposium will provide an opportunity for faculty to share best practices,
innovations, and/or lessons learned from their teaching experiences with their
colleagues.

3. The symposium will provide an opportunity for faculty to network and develop
professional relationships and collaborations with each other based on common
interests.

4. The symposium will provide an opportunity for faculty to give a professional
presentation related to the scholarship of teaching and learning. This experience may
encourage more faculty to be more involved in research and present their research at
professional conferences.

5. The conference will provide an opportunity for faculty and staff to share what they have
presented (and also learned) at professional conferences with other WSU faculty.

Symposium feedback could have been better aligned with the outcomes for the event. We
received feedback on individual sessions, but not the symposium overall. Feedback regarding
individual sessions was positive, with attendees saying that they learned helpful information
that could inform their teaching. One attendee indicated, “I was wowed by the information from
the Sustainability session...” The major criticism with the event was publicity. Five respondents
indicated that the they only knew about the symposium because they were presenting.
Representative comments included, “More information in advance would be helpful in
preparation.” “Get the schedule out earlier.” “l would have liked to receive more information
on each workshop in advance.”

Assessment of TLF programs is an area that needs improvement. Current data collection is
superficial and nonsystematic. The TLF needs to explore strategies for collecting, analyzing,
and integrating data to provide evidence of the integration of enhanced teaching behaviors that
support student success. In preparing this self study, we have found numerous resources that
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could assist us in bolstering our assessment efforts. The work of Susan Hines?’, Carol Hurney,
et. al®®, and Catherine Haras, et. al*® and Dee Fink® explore frameworks for assessing and
evaluating the effectiveness of programs based on learning outcomes. We plan to consult
these resources as we move forward with the creation of a comprehensive assessment plan in
the future.

Section 8: Looking Forward

The future of the Teaching and Learning forum is rich with possibilities. It is our firm belief that
faculty development efforts focused on the implementation and execution of evidence-based
strategies will lead to faculty success, which in turn, will positively impact student success. We
would like our efforts to meet those needs and goals. Thus, this self study becomes a point of
departure from which to pursue domains in each of the three specific areas of educational
development identified in the “Center for Teaching and Learning Matrix” (See Appendix B).

8.1  Organizational Structure

Center Mission, Vision, and Goals. The TLF has a specific mission and vision statement that
align with the overall mission of the university. Improvements need to occur in terms of
developing goals that complement the TLF mission and vision statements. Additionally, the
TLF needs to develop a comprehensive assessment plan to measure the impact of the office
and its programs. Strategic planning measures have been haphazard at best. Developing and
implementing a strategic plan to document and measure TLF effectiveness should strengthen
our efforts to reach faculty.

Leadership. Currently, our faculty development model does not reflect standards of excellence
calling for a full time, mid to high level administrative director. WSU continues to have a
part-time director who may or may not possess competencies in faculty development skills.
Fortunately, the last few directors have had faculty development experience, although that may
not always be the case. Additionally, there is the possibility that the director will change every
three years, which hinders continuity in the position. We hope this review will identify issues for
consideration and possible directions to pursue as we seek to improve our existing
organizational structure.

Expertise and Preparation. The TLF is proficient in this area, yet could easily be considered
exemplary with some changes in organizational structure. The ACE/POD document suggests
that the director should have “considerable management and supervisory experience in higher

2 Hines, S. (2017). Evaluating centers for teaching and learning: A field-tested model. To Improve the
Academy, 36, 89-100. Doi: 10.1002/tia2.20058.

2 Hurney, C. A., Brantmeier, E. J., Good, M. R., Harrison, D., & Meixner, C. The faculty learning outcome
assessment framework. Journal of Faculty Development, 30, 2, 69-77.

2 Haras, C., Tylor, S. C., Zakrajsek, T., Ginsberg, M, & Glover, J. (2017). Promising practices in the
assessment of faculty development outcomes. Institutional Commitment to Teaching Excellence:
Assessing the Impacts and Outcomes of Faculty Development. American Council on Education, 29-54.

%0 Fink, L. D. (2013). Innovative ways of assessing faculty development. New Directions for Teaching
and Learning, 133, 47-59.
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education administration” and “substantial educational training in educational development
and student learning” (p. 5). Yet, WSU’s current selection practices may not necessarily lead
to a director who has this experience and expertise. Often, good teachers who have overseen
other campus programs are selected for the position, yet they may have little background in
educational development or management/supervisory experience. This program review
provides an excellent venue to explore possible restructuring options to remedy this challenge.

Institutional Placement. Institutional placement is a challenge for the TLF because it is not the
foremost area for faculty development on campus. There are numerous other areas that also
provide faculty development opportunities (such as WSU Online, Inclusive Excellence
Programs, etc.). Our overall goal is to be recognized as the place to go for “all things teaching”,
yet we are but one of several campus units that support our faculty. As we move forward with
with this review, we hope to identify ways to collaborate and combine resources into a more
unified effort.

Collaborations. We pride ourselves on our collaborations and have every intention of
continuing these efforts in the future. The similar educational development missions in TLF and
WSU Online prompt numerous collaborations throughout the year. We would also like to
pursue additional collaborations with other campus entities in an effort to provide more breadth
and depth in our educational development efforts and offerings. Specifically, we would like to
explore more significant, ongoing collaborations with the Office of Diversity to focus on
inclusive teaching and the Office of Sponsored Projects to assist with grant writing and
research. Another area where collaboration could be improved lies within Instructional
Technology (IT). To their credit, IT has invited the TLF director to participate in some of its
strategic planning meetings and the office has sought input regarding future directions for the
IT team. We can see the value in being involved in the selection of instructional technologies
and learning spaces that support teaching and learning, for example. We contend that
coordinating with other faculty development efforts on campus will have a more positive,
lasting effect on improved teaching and learning.

Operational Procedures and Archives. Currently, there are guidelines for many TLF programs,
yet they lack an overall organizational structure and are sometimes difficult to access. The
Administrative Specialist has begun to create program charts with standard operating
procedures that outline tasks, contact personnel, and so forth for each of our programs. A
significant time commitment will be required to create a more robust set of guidelines for
operating the office and its programs, which may prove difficult given the current
responsibilities of office staff. Moving forward, the TLF may benefit from creating an archive of
previous programming, annual reports, assessment efforts, and the like in order to create an
institutional memory that is easily accessible.

8.2 Resource Allocation and Infrastructure

Budget. The budget has been adequate for current programs, yet new initiatives are difficult to
pursue due to limited funding (and personnel resources). It seems reasonable to pursue an
endowment specifically earmarked for TLF. Recently, the university was able to secure a $3
million grant from a donor to award excellence in teaching. We recognize the generosity of the
donors and applaud the efforts of the university in securing this funding. Yet, research (see
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Carusetta, 2001%' and Hammer, et. al, 2010%) indicates that teaching awards do not
necessarily foster improved teaching, and in fact have only minimal influence on such. We
would support development efforts to secure a TLF Endowment with funding for a
donor-named physical space (such as the Jane Smith Center for Teaching and Learning)
and/or donor-based initiatives within the TLF (such as the John Smith Inclusive Excellence
Institute). Absent an endowment, the director could collaborate with the development office
and/or the Office of Sponsored Projects to explore and possibly secure external funding.

Location and Space. We appreciate the space we have in the library. We have access to
classroom and meeting space through the library and the Honors Center. Yet, the space does
not have dedicated training space, a faculty lab, a teaching library, or space for informal faculty
discussions. There isn’t a feeling of “place” beyond the office staff. The design of the TLF office
is driven by square feet functionality rather than pedagogical principles and practices.
Ultimately, we would like to see a Center for Teaching and Learning that houses all educational
development entities under the same roof. The space should include an active learning
classroom, a faculty teaching lab (even the faculty space within WSU Online is sparse with only
3-4 computer stations). Additionally, we would like to be more physically proximate to those
units with whom we work most closely (such as WSU Online, IT and Institutional Effectiveness).

Staffing. The TLF staff members are hard-working and their willingness to take on additional
responsibilities is commendable. We are able to function well in our current capacity, yet
challenges surface when we strive to expand our offerings. We are often expected to do more
with little to no change in resources (in both staffing and funding). Currently, the workings of
the office depend primarily upon the director and the administrative specialist. We would like
to explore the possibility of staffing changes in an effort to create an office that is not
dependent upon any one or two people to function.

Online Resources. We have made some improvements over the last couple of years by
updating our website to include new information about teaching and learning conferences in
the region and more details about specific events. Moving forward, we would like to see a
more dynamic online presence with webinars, newsletters, and the like. Our part-time hourly
employee does fantastic work with our website and creating a social media presence.
Unfortunately, his hours are limited by university policy, making it nearly impossible to maintain
our web presence at the level we would like. A full-time social media specialist could create a
more dynamic, robust website to enhance our online presence.

Communication and Reputation. Most of our communication to faculty promotes upcoming
events that we sponsor, with the exception of a weekly “Quick Tip” for teaching from the
Chronicle of Higher Education, which faculty receive in an email from our office. We have no
comprehensive marketing or public relations strategies to enhance the overall reputation of the
TLF. We make an honest effort to market programs to the campus community, yet sometimes
experience low attendance at events, particularly by adjunct faculty. Moving forward, the TLF

31 Carusetta, E. (2001). Evaluating teaching through teaching awards. New Directions in Teaching and
Learning, 88, 1, 31-40.

%2 Hammer, D., Piascik, P., Medina, M., et. al. (2010). Recognition of teaching excellence. American
Journal of Pharmaceutical Education, 74, 9, Article 164. https://doi.org/10.5688/aj7409164.
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could explore ways in which to create a stronger overall campus presence for faculty who want
to know about and improve teaching and learning at WSU.

8.3 Programs and Services

Scope. Over the past few years, the TLF has worked to broaden the scope of its programming
efforts, and has done so with little change in resources. Past years have focused on one-time
events which may prove ineffective in terms of lasting changes in teaching behaviors. Harwell
(2003)*® notes that “sustained, systematic professional development programs that unfold as
processes over time are generally superior (p. 1)” to one-time events. Thus, the TLF has
moved beyond a collection of one-time workshops to promote more systematic, continuous
programs to enhance faculty teaching practices.

Target Audience. We consider ourselves proficient, not exemplary, in this area as we target
cohorts of faculty who are at similar milestones in their academic careers. The New Faculty
Retreat and the Adjunct Retreat are prime examples of target groups. We emphasize work with
tenure-track faculty as well. We would like to reach all faculty, of course, and perhaps could
create specific programming to meet the needs of faculty more advanced in their academic
careers.

Content. The Student Success Initiative at the university has motivated much of the
programming during the last two years, which explains why programs have focused mostly on
teaching topics designed to improve student success. We have sought to address campus
needs in this regard. We also focus on faculty success, specifically as faculty navigate the
tenure and promotion process. Our goal is to provide a “continuous professional development
model for faculty as learners” (ACE/POD Matrix, 2018, p.7). The Ten Before Tenure program is
a step toward creating a model that promotes continuous faculty growth and development as
teacher scholars. Moving forward, we would like to continue the process of integrating the Ten
Before Tenure program into tenure and promotion documents. Additionally, SWOT analysis
data suggested that the TLF could do more to addresses specific university initiatives (such as
developing faculty leadership, student success, retention, general education revitalization,
etc.). More efforts in these areas should prove beneficial in reaching across disciplinary lines
and reaching broader campus constituencies.

Approach. The TLF seeks to provide evidence-based programming to enhance the
professional development of faculty members. In the past three years, we have created the
framework for programs that disseminate content related to teaching and learning including
Ten Before Tenure, Communities of Practice, Teaching and Learning Consultants, and
Teaching and Learning Mentorships. These programs, while not yet fully developed, have the
potential to create meaningful faculty development opportunities across campus. Moving
forward, we would like to institutionalize these programs by weaving them into the tapestry of
educational development opportunities.

Reach. Currently, the TLF specifically reaches new faculty, and pre-tenure faculty in its
programming efforts. We could improve our reach by focusing on offerings for established

3 Harwell, S. H. (2003). Teacher Professional Development: It’s Not an Event, It’s a Process. Waco, TX: Center for
Occupational Research and Development (CORD) White Paper.
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faculty. Moving forward, the TLF needs to determine the extent to which we are reaching
faculty across campus and which departments are more active so that we can identify
strategies to better meet the needs of all academic departments. Additionally, we need to be
more responsive to our adjunct faculty population. According to data from Institutional
Research, WSU employed 863 adjunct faculty members in 2018. It is incumbent upon the TLF
to explore more meaningful professional development strategies for our contingent colleagues.

Impact. Herein lies our Achilles heel. The TLF needs specific guidance as to how better
assess our impact on campus, particularly in relationship to faculty development and student
success. Currently, the TLF gathers self-report data on attendance, satisfaction, and
suggestions for improvement for separate programs. Moving forward, our challenge is
two-fold: First, we need to create an alignment between the learning outcomes and the
assessment strategies we use for each of our programs and services. Secondly, we need to
create a deliberate, comprehensive assessment plan to measure the impact of the our
programs and services. We are hopeful that this shortcoming can be remedied.
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Appendix A: ' WSU 2030 Vision Statement

WSU Vision Statement
In 2030...

Weber State University is an exceptional comprehensive university providing associate, bachelor
and master’s degrees to meet the needs of the region. WSU graduates are broadly educated,
capable and prepared for meaningful careers, graduate and professional schools, and civic
engagement.

The hallmark of the university is excellent teaching with extraordinary interactions between faculty
and students.

WSU has an inclusive campus environment that meets the needs of a growing, diverse student
body of more than 26,000.

WSU is a multi-campus university that delivers courses, programs and extracurricular learning
experiences at convenient locations and times and uses leading-edge technology.

WSU welcomes traditional and nontraditional students and fosters an engaging and supportive
campus culture enhanced by student-centered educational services.

WSU is distinguished by outstanding academic programs that recruit motivated students to work
with faculty to create and share knowledge.

Substantial external funds support a vibrant level of scholarly pursuits that engage faculty, staff,

students and community partners, including traditional research, applied and community-based
research, and artistic endeavors.

Directions

Based on an assessment of higher education trends in Utah, the Planning Council recommends the
following action steps to ensure that Weber State University will reflect the attributes we strive for in 2030.

Teaching Excellence

Hiring, developing and evaluating faculty will continue to reflect WSU’s focus on teaching
excellence.

Faculty recognition and rewards for excellence in teaching will be expanded.

WSU will continue to develop programs for undergraduate research and service learning as well
as other activities that foster meaningful student engagement.

Research

WSU will develop research centers that create opportunities to integrate scholarship and learning
for faculty and students. The centers will attract faculty that are interested in exploring new
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knowledge through research and engaging students in discovery. These centers will be a driving
force in attracting external funding.

WSU faculty and students will continue to play a leadership role in traditional, applied, and
community based research.

WSU will be the leader of cultural and artistic endeavors in northern Utah.

WSU will actively foster research related to pedagogy and improving student learning.

WSU’s importance as an economic engine for the regional economy will increase.

Campus and Student Culture

WSU will continue to develop its campuses in both Ogden and Layton with additional buildings,
programs and student services to serve the growing student population.

WSU will expand offerings in student-convenient “satellite” locations.

WSU will continue to expand high-quality online programs and courses and remain on the cutting
edge by using new technologies to enhance learning experiences.

WSU will expand access to scholarship programs for all students and focus services and
programs to meet their needs.

WSU will enhance out-of-class student learning experiences through the development of
leadership skills, ethical decision-making, and civic responsibility.

The WSU campuses in Ogden and Layton will become significant destination nodes for the
Wasatch Front mass transit system.

e WSU will offer courses at locations and times convenient for students.

e WSU will hire, develop and evaluate staff who foster a student-centered campus culture.

e WSU will engage alumni in the life of the university.

e WSU will expand efforts to foster a more sustainable campus through educational outreach,
facility upgrades, recycling initiatives, and the encouragement of alternative modes of
transportation.

Inclusion

WSU will meet the needs of the diverse learners in the communities it serves.

WSU will foster a campus culture in which everyone feels respected and valued.

WSU will use its open-access, community college role to become a leader in changing attitudes
regarding access to and the value derived from higher education.

Student Success

WSU will enhance academic, student development and support services to retain students
through graduation.

WSU will help students achieve their educational goals in a timely manner.

WSU faculty and staff will collaborate on the goal of student success.

WSU alumni will occupy leadership roles in business, education and government.
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Appendix B: A Center for Teaching and Learning Matrix

Organizational Structure

ORGANIZATIONAL STRUCTURE

The organizational structure of the teaching and learning center (Center, or CTL) reveals institutional commitment to educational development, teaching, and student learning.

MISSION,
VISION, AND
GOALS

BEGINNING/DEVELOPING

Center is crafting 2 mission, viston, and goals, and it is making 2
first atcempt at aligning with campus prioriries.

CTL is in the process of writing a strategic plan. Center does not
yer have an assessment plan and procedures for documenting and
measuring cfectivencss.

PROFICIENT/FUNCTIONING
Center has an articulated mission, vision, and goals, but goals
may need to be herter aligned wich insticutional mission and
connected to campus priorities.
Center has a strategic plan and initial process for documenting
and measuring effecriveness.

ACCOMPLISHED/EXEMPLARY

Center has an articulared mission chat is connected w its insti-
tution’s strategic plan and priorities, key goals thar align with
mission, activities that enable the Center w reach these goals, and

a comprehensive evaluation plan.

LEADERSHIP

Center leadership role is emerging for institurional type, g,
part-time direcror, minimal release time for small college director,
new in position.

Center is researching and identifying qualificarions, experience,
and competencies for a faculty developer position, and makes

evident the incumbent should demonstrate 2 commitment to

diversity and inclusion.

Center leadership role is appropriate for instirutional type, e,
full-time director or release time for small college director; there
is low turnover (average term of service at least three years).
Initial qualicies for a leadership position are developed. This
includes a concerted cffore and commirmene w diversicy and
inclusion when considering candidates with the requisite qualif-
cations, experience, and competencies aligned with the position.
There is a concerted effore to reduce staff rermover,

Center leadership role is appropriate for instimutional type, e.g.,
full-time, mid- to high-level unit leader

There is a very clear eommitment to cquity-minded leadership
when considering qualifications, experience, and competencies.
‘There is a low rate of murnover. If director appointment & empo-
:a:ya.ud rocating, term is ]ong enough for achievement ufgua]s.

Director is consulted on plans and included on key committees
involving teaching improvement and student success.

STAFF
EXPERTISE AND
PREPARATION

Director/staff may be recognized for teaching excellence.

Director/staff may be new o academic leadership andfor educa-
tional development.

Director has some experience managing an academic center or
program.

Dircerorfstaff have some background or experience that directly
impacts educarional development or student learning.

Direcror has considerable management and supervisory expe-
rience in higher cducarion administration (including in a CTL
context).

Direcror/seaff have substantial educational training or docu-
mented work experience in educational development and student
learning,

Direcror/sraff enpage in ongoing professional development.

INSTITUTIONAL
PLACEMENT

A formal center and/or an individual charged with responsibilicy
for educational development is emergent.

A formal center and/or an individual charged with responsibilicy
for educarional development has been identificd.

Center is onc of several campus units that support instrucors;
dircctor has implicit (unwritten) access to chicf academic officers;
director may report to 2 unit outside of central academic admin-
iseration.

Ceneer is the principal educartional development unit on campus.
Director has a dircet reporting line to a chief academic ofhicer
and explicit access m central academic administrators, EE.
provost, dean.

COLLABOR-
ATIONS

Center is in initial stages of identifying mission-aligned callzbo-

Tations or Mecgess,

Center is cultivaring mission-alignzd callaborations or mergers
{instructional rechnology unit is a common partner but CTL
may network with other units).

Services across units need better coordination or intepration.
CTL director/staff have limited influence on selecrion of instruc-

tional technologics, learning spaces, and resources that support
teaching and learning.

Center works extensively with mission-aligned collaboraring
units or d:pa.rtm:ms i) prmvid: coordinated, mmgrah:d. ar
embedded services. (Common pareners include instrectional
technology unit, departments/colleges, and/or library. Other
parmer units may include student academic support, assessment,
writing, diversity and inclusion, community sezvice learning, or

graduate school.)

CTL may co-locate, integrae, or closely collaborate with other
units, e, inscructional technology. CTL director/staff are
involved in decisions that influence selection of instrucrional
technologies/leaming spaces/resources char support reaching and
learning,

OPERATIONAL
PROCEDURES
AND ARCHIVES

Center is developing guidelines for organization’s operation and
creating mechanisms for transmitting instimtional memory (g,
records of programming, assessment activitics).

Center has some guidelines for arganizarional operation; mech-
anisms for mransmirdng instirutional memory {records of past
propramming, assessment activities) arc in place. Records may be
in paper or digital formar.

Center has robust guidelines and procedures for organizational
operation. Mechanisms for transmicting instinutional memory
{records of past programming, assessment activitics) are in place
and char impact over time. Records are digitally organized,
archived, and rtgu]ad)r upiamd.

=h-
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Appendix B (cont.): A Center for Teaching and Learning Matrix

Resource Allocation and Infrastructure

RESOURCE ALLOCATION AND INFRASTRUCTURE

The degree to which an instirution funds and locates teaching development, and the ways in which a CTL designs programming for the campus, indicates its centrality. Depending

upon institutional mission, size, and Carnegie classification, some of these elements (like staffing) may be aspirational, or outside of Center scope.

BEGINNING/DEVELOPING

PROFICIENT/FUNCTIONING

Center has appropriate institurional budger, although it may
Hucruate from year o year.

ACCOMPLISHED/EXEMPLARY

Ceneer budger is funded proportional to campus mission, vision,
and strategic direction. Budget absorbs races of fuctuation from
year to year and allows for long-term planning, staffing, and

growth,

BUDGET Budger may encompass both programming and personnel costs, > -
Funding for the Center is largely in the form of support for although personnel may be part of central administration budgee. L et b e PﬂfDMd oo T
S e z e e thrpratesanna) i {e.z., food, outside speakers), and supplics. Funds are available to
L some Center staff. = support the professional development of all Center staff.
Budger may be supplemented by cost-sharing with ather units, B,Udg:t . mpplemﬂ.ltnd by cht—sPadn.g ‘,VIlrh olzhcr iizgeas
o allocasi R i fme campus allocations. Budger is sufficient withoue external
Set T e kit sources of funds but CTL may hold a gift fund, secure external
rants, Or partner on grants.
= ‘i T R S R AT T e T R R Epﬁehog::hwadﬂg}::ﬂif ﬁlj{m“:lu:i?imks s.::‘:kf.c:;::ruc-
(:,cm:r ullzlmcs space that may be shared among multiple instina- difficulty. There is adequate office space for staff; access to a class- Fiemaim ,—Ja;s ¥ e PD
LOCATION & tional units. room, lab, and spaces for mectings, programs, and evenes. Center E:"DH : “is lnm‘ ruoer.| &:: e Dﬁf;vtzfgul
: : i inviting and adequately resourced bur design may not L el ; .
SPACE Center staff may be housed in a location separate from where fl S e AR R e e Ea e
: ; current demandfneed and/for reflect pedagogical principles SiihE s
programming and services are offercd. :::t mcuu:; technology. Pedagogical principles and practices drive space
P : design, including educational technology implementation.
Ceneer has a dedicated staff that includes a full-time director wha
CTL. may b-e led by a ﬁxullrylac!mmittne (sumc with release/ CTL has an individual ct e e may also hold ut%l:r titles. St?fﬁng is sillbslxnl:i;lﬂ and may include
reassigned time) or by an individual administrator, faculey or staff : *PE & a program coordinator, associate or assistant director, instruc-
member who may be less chan full time. o e e e il S o ey tionalf/rechnology consuleant, faculty associare, postdoc, graduare
¥ 3 less than full-time. Staffing is relatively lean. o f s e ; f’t_
STAFFING The committeefindividual charged with leading the CTL is : e S N T R
beginning o develop a background in the ficld of faculty/educa- :rl::;::: m‘:l:::;iﬂu B Multiple members of CTL staff have backgrounds in educational
tional development. . ueEe 7o = development.
CTL struggles to meet requeses. Bojpethons e by e eqtie Gl Staff is able to meer mose or all requests for services and is suffi-
cient to mect operational needs (e.g., publicity, archiving).
-~ . iy = - : . - Ceneer significantly extends its reach wia a dynamic online pres-
‘(_.CTIIEEE ?tbsm: i d:\-c}npm:su: o csmb]}shrd "mh e Center may extend its reach via web pages thar are current and ence. Web pages are current and casily navigable. Instructional
‘mation about Center’s location, contact information, 4 : : : A ; ;
ONLINE ARt L ou O e t o o casily navigahle; some inseructional resources and am mate- | resources and program marerizls are online and may include
RESOURCES schedule of ovents. Center staff arc considering how/whether ro = Y % % progr pre A i z 2
e trnecanal tesarnces piline. rials may be available online. asynchronous programming (webinars), cleceronic newslerters,
P B blogs, and links to other print and visual marerials.
Regular communication is offered to the campus (e.g., via cmail,
Center staff is developing a marketing plan. Communication is newslecter, or social media). CTL provides proactive and timely outreach via email, nowslee-
largely event-based and is accomplished through fiyers, word of 2 i ’ ope ters, social media engagement, and “on the road” cvents.
COMMUN- mouth, and emails. s s g . . ,
ICATION & responsive to instructor/constimuencies’ needs. Some depart- Center has strong repuration for programs highly responsive to
REPUTATION CTL is developing a needs assessment to bemer understand the mentsfappointment types may be overrepresented in attendance, | identified needs and increases awarencss on campus through pro-

diverse interests of faculty across departments, carcer stages, and
appointment fypes.

while others may be underrepresented. Programming may be
perceived as for cermain departmentsfappointment types only;
c.g., humaniries, cenure-track faculey.

motional marerials. Programming is well areended and perceived
as open and available ro all.

-6~
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Appendix B (cont.): A Center for Teaching and Learning Matrix

Programs and Services

PROGRAMS AND SERVICES

Tl:ﬂ.Ci'I.lﬂg ﬂ.l'ld 1ca.rning Centers [J.L'\'CIUP cvidcnct—bast:d, ITI.iSSiUI'I-dCPI:I'IdL‘I'It prugl:n.mming iJﬂ.&Ud upon instructor, Stlldt‘l'lt, E.Tld. campus l'li:td. %ﬂ{f d'ﬂ: duma.ins bL].CIW may b{‘ C.OFH]:XI—SPC'

cific, relationships and community remain key indicators of Center viability.

SCOPE

BEGINNING/DEVELOPING

Programs and services are responsive to the expressed needs of
some CTL constituencies but are not fully aligned with Cencer
mission and goals. Programs are liméted in variety and ability to

scale.

PROFICIENT/FUNCTIONING

Programs and services are responsive to expressed needs of many/
all CTL constiruencies and are aligned with mission and goals.
Programming may not be scalable, or largely targets a particular
career stage, appointment type, or disciplinary arca.

ACCOMPLISHED/EXEMPLARY

Programs and services are responsive to and advance needs and
initiatives as defined |:}' the instirution, are aligned with CTL
mission and goals, and are grounded in literarure on teaching,
learning, and educational development. A diverse array of pro-
grams is designed w reach broad campus constitucncies.

TARGET
AUDIENCE

Center programs and services target individual instructors,
including those with contingent appointments, post-doctoral
fellows, or graduate students {as applicable for the institution).

Plus: Center programs and services target cohores that represent
instructors at similar career milsstones (=g, new faculty), roles
{c.g., non-tenure-track faculty), common interests or responsi-
bilities (e.g., teaching crucial gateway courses, or teaching mult-
cultural content), or those from the same academic department
or Pmplll!,

Plus: Center collaborares with other centers, or disseminates to a
wider audience beyond the institution, through online resourees,
programs, and scholarly communications {e.g., prescneations and
publicarions).

CONTENT

CTL programs address course dcsign. topics in :carhing effective-
ness, andfor use of specific technologies.

Plus: CTL programs address curriculum and learner-centered
lin:ig:l that is inclusive of all scudents, motivating and effective
learning activities and assignments for culturally diverse class-
rooms, and fair and equitable assessment.

Plus: CTL offers a programmaric approach chat provides a
continuous professional development mode! for instructors as
learners, cffeﬁng mrg:b:d. motivating and inclusive instruction
that supparts faculty growth. Programming addresses a stracegic
campus need, £.g., increasing graduzeion races among all studene

groups, developing faculty lcadership.

APPROACH

CTL programs and services disseminace content relaced to
teaching and support implementation mainly chrough one-time
workshops, individual consultations, and self-help resources (e,
online). Center may rely heavily on outsourced programming

SOWICEs.

Plus: Cenrer offers an array of original programs (e.g., individual
consultation with feedback, discipline-specific/customized work-
shops or seminars in a series, communities of pracrice, instituzes/
retreats) that disseminare content related to reaching and strongly
support implementation.

Plus: Center offers longitudinal programming designed according
to principles of adult learning. Center offers an array of original
programs and curricular opporrunities (=g, courses, cereifi-
catcs) that disseminate content related to a range of educarional
development needs. CTL strongly supports implementacion and
encourages reflective practice (e.g., retreats, grants to support
scholarly approaches to teaching and leaming, curficulum proj-

ects, conference cravel).

REACH!

Depending upon campus mission and size, CTL reaches a small
fraction of instructors. Participation is not representative of
appointment types, career stages, departmenis/colleges.

CTL thinks stracegically about how to incentivize participation,
€., how to reach faculty with pare-time or contingent appoine
ments for whom developmental activities are not included as part
of regular faculty work.

CTL reach is growing. Participation is somewhat representarive
of appointment types, career stages, departments/colleges.
Center is able to offer modest incentives to select constituendies
to encourage and recognize engagement in CTL initiatives.

D:Pcnd.ing upon campus size and mission, CTL reaches a cricical
mass of instructors. Participation is strategically distributed across
appointment types, career stages, and departments/colleges to
serve critical institutional initiatives.

Incentives for instructors, especially those for whom developmen-
tal activities are not part of their regular workload, might include
stipends to offset additional time commitments, paid course

release eime, conference registrations, or leadership opportunities
o impact teaching culture, policies, and procedures.

IMPACT

Center colleces daca on the numbers of participants using services
and self-reports of program value, usefulness, and satisfaction.
Data arc used for planning, resource allocarion, and o inform
and enhance programs and services.

Plus: Center collects evidence I:I‘FPIDSI‘SID outcomes, which may
include measurements of the impact on participanes” teaching
beliefs/artitudes, implementation of weaching practices, adoption
of reflecrive stratcgics, and direce/indirect diffusion of effective
practice. Center uses this evidence to improve program design.

Plus: Center collects evidence of program outcomes on student
learning and/or institutional culture of teaching. Center engages
in the scholarship of educarional development that can inform
and enhance the CTLs programs and services through presenta-

tons and publications.

I The field of educational development would benefit from mare research on what constitutes ample “reach,” but Bishop and Kechn's (2015) study of 171 institutions suggeses that estimated reach varies by institution gype, ranging

from 12-49 percent of full-time faculty, 17-34 percent of part-time faculty, 0-25 percent of graduate students, and 5-37 percent of undergraduates. Other propased guidelines include & move past a threshold of 15-16 percent of

instrucrors, to scale beyond innovators/early adopters or past “token starus” (Kancer 1977; Rogers 1962).
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Appendix C: Equipment Inventory

Office Equipment Date Purchased
3 Desktop Computers
e Mac with a second screen (Director) Prior to 2014
e HP with a curved screen (Admin) 2017
e Mac with one screen (Student) Prior ro 2014
4 Laptop Computers
e Macbook Air (Director) 2018
e Macbook Pro (Media Specialist) 2017
e HP (Office computer used for events) 2016
e Asus (Administrative Specialist) 2014
1 Digital Camera 2018
1 Tripod 2018

Technology Library

30 New mid size iPads 2018

30 Mini iPads Prior to 2014
1 Portable Projector Prior to 2014
2 iPad Charging Carts Prior to 2014
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Appendix D: Annual Themes

Connecting (2015-2016)

————

CONNECTING

This theme was primarily used for the New Faculty
Retreat only. New faculty were encouraged to connect
with the multiple facets of WSU including connecting
with colleagues, teaching strategies and students.
Although it was the theme for the year, we seldom
used it for other programming.

Putting it Together with Teaching and Learning
(2016-2017)

% TOGETHER

with Teaching and Learning

This theme was originally used for our New Faculty
Retreat where participants were encouraged to begin
putting together their teaching career at WSU.
Participants were told to put it together with their new
colleagues, teaching strategies and WSU resources.
The theme was extended to use throughout the year at
all TLF events.

Keep C.A.L.M. and Teach On:
Learning Mindset (2017-2018)

Cultivating A

Cultivating
A

Learning
Mindset

The theme was based on Carol Dweck’s (2016) *
growth mindset research. This theme was carried
through all of the programming sponsored by the TLF
and the Teaching, Learning, and Assessment
Committee of the Faculty Senate.

Wicked Educators:
Weber Instructors
Care, Know,
Engage & Develop
(2018-2019)

This theme is based ’
on Hanstadt’s (2018)*®° wwm Z_WA
notion of Wicked %e . <
Students. The R
assumption behind

his work is that students need to do more than
memorize for tests and write papers in order to impact
the wicked problems of society. This theme applies
that same line of thinking to teaching and learning by
recognizing that when faculty use innovative,
evidence-based pedagogies in their classrooms,
faculty and students alike will thrive in their educational
experiences together.

Gane. Kno,,

4073A30

34 Dweck, C. (2016). Mindset: The New Psychology of Success. New York: Ballantine Books.
% Hanstedt, P. (2018). Creating Wicked Students: Designing Courses for a Complex World . Sterling,

VA: Stylus PUDblishing.
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Appendix E: Position Announcement

Chair - Teaching, Learning and Assessment Committee
Director - Teaching and Learning Forum

The Faculty Senate Executive Committee is in the process of identifying an experienced tenure-track faculty
member interested in serving as the Chair of the Faculty Senate Committee on Teaching, Learning, and
Assessment with joint appointment as the Director of the Teaching and Learning Forum.

This position is a ten month, half-time reassigned faculty position. The term of the Chair/Director is three years
with the possibility of one additional consecutive term. The Chair/Director will supervise one three-quarters
time administrative assistant and administer a budget. The appointment will begin July 1, 2018.

The successful candidate should be an experienced teacher and scholar with knowledge of current trends
and innovations in teaching, learning and assessment at the university level. The candidate should also
possess strong organizational skills and the ability to advance the purpose of the Teaching and Learning
Forum by working with multiple stakeholders across the university. Budget skills and knowledge of WSU
academic departments and educational resources are desirable.

The purpose of the Teaching and Learning Forum is to enhance the learning environment for WSU students by
expanding faculty awareness of a variety of teaching, learning, and assessment strategies, fostering
opportunities for faculty to share ideas and help each other improve instruction, and coordinating efforts to
assess and improve student learning.

The Teaching and Learning Forum hosts numerous workshops and events for faculty that focus on pedagogy
and curricular innovations. TLF activities are available to all faculty, adjunct, contract, and tenure-track. In the
past, the TLF has offered these events and resources:

e New Faculty Retreat, welcoming and orienting new colleagues to Weber State (August)
e Faculty Forum and “Last Lecture,” recognizing and promoting faculty scholarship, in conjunction with RS&PG

e Adjunct Faculty Retreat and Teaching & Learning Symposium, supporting faculty professional development and the
scholarship of teaching and learning (Spring)

¢ A variety of programs to promote the discussion and sharing of pedagogical practices and research across campus
(each semester)

e Support faculty collaborations and peer groups (ongoing)

® Book Groups (each semester)

¢ Provide resources (from teaching and learning consultants to a technology library) to foster the
implementation of innovative classroom teaching (ongoing)

e Support other initiatives, speakers, and campus discussions, as appropriate.

The Director of the Teaching and Learning Forum regularly meets with the Associate Provost for High
Impact Programs and Faculty Development and reports to the Faculty Senate Executive Committee.
Applicants should email a brief vita and letter outlining their interest and experiences to Patti Glover,
by Wednesday, December 20, 2017. Review of applicants will begin immediately.
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